Section A: Conceptual Framework(s)

The conceptual framework(s) establishes the shared vision for a unit's efforts in preparing educators to work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

Indicate evaluations of and changes made to the unit's conceptual framework during this year:

Evaluation (2001 Response):

The unit’s conceptual framework articulates our educational mission, objectives and student outcomes. The framework, embedded throughout the curriculum, is designed to develop teacher candidates who are reflective practitioners and inquiring, ethical, and collaborative decision-makers.

Progress/Changes (2001 Response):
A review of the unit’s mission began this fall in a unit-wide strategic planning session and will extend through the year. At the same time small committees will review and revise the conceptual framework to align it with NCATE 2000 performance standards.

Evaluation (2002 Response):

During 2001-2002 faculty members engaged in continuing evaluation of the conceptual framework. The framework, embedded throughout the curriculum, is designed to develop teacher candidates who are reflective practitioners and inquiring, ethical and collaborative decision-makers.

Progress/Changes (2002 Response):

With the leadership of the interim dean and the guidance of a professional facilitator, the unit faculty and staff worked in large and small groups throughout 2001-2002 to create a new and shared vision. As a unit, faculty and staff wrote a mission statement, redefined its vision, and articulated shared values. Concurrently, a smaller faculty task force updated the conceptual framework to reflect the new mission, vision and values. Incorporating these ideals into the conceptual framework has given the unit an increased sense of its future direction.

Progress/Changes (2003 Response):

The unit built on the previous year's work in which our mission, vision and values statements were revised. We are currently considering a more precise focus for our core construct: Teaching and Leading for Social Responsibility. In addition, the Dean has charged the faculty, under the direction of the Leadership Team, to develop a five-year plan to implement the following six areas: Community, Resources, Diversity, Technology, Professional Development, and Quality.

Progress/Changes (2004 Response):

Several sections of the conceptual framework were updated and revised to reflect decisions made over the past year.  These changes included the use of more concise language for the unit’s mission, vision and values; clearer connections with the unit’s philosophy; minor changes to the knowledge base; and complete revision of the sections on standards, alignment, and assessment.
Conceptual framework weaknesses cited as a result of the last NCATE review: 
None
Section B: Candidate Performance

Standard 1 - Candidate Knowledge, Skills, and Dispositions

Candidates include persons preparing to teach, teachers who are continuing their professional development, and persons preparing for other professional roles in schools such as principals, school psychologists, and school library media specialists preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students.

Evaluation (2001 Response):

The unit is developing assessment methods that will demonstrate that teacher candidates have the knowledge and skills to teach material effectively so that students learn.

Progress/Changes (2001 Response):

A unit task force is developing and writing a Guided Field Handbook that will begin in Education 200, the introductory education course. The handbook will be the basis for the performance-based student assessment in each subsequent professional course. Student assignments will be correlated to the unit’s conceptual framework/mission statement. 

The SOE is working with the Science Department to restructure the science major. The goal is to strengthen content to meet new state standards. The revised major will include courses in space science and physical and earth science along with traditional ones in the biological and chemical sciences. The new integrated science major will be aligned with state content standards with state proficiency tests.

The unit has responded to the 2000 Michigan Public Act 49. This act requires candidates to acquire two new teaching proficiencies. All elementary and secondary teacher candidates must now complete course work in recognizing reading disorders. Secondly, they must know how to provide needed instruction and support for students identified with specific disorders. Unit faculty members served on a statewide task force to develop reading standards that meet new state English Language Arts content standards and NCATE International Reading Association Guidelines. These standards are embedded in new undergraduate reading courses and the M.Ed. in Reading/Language Arts. 

In partnership with the English Department, the university has approved two new courses that will connect reading theory with practice. English 308 will explore methods and theory of language arts. Education 320 will focus on reading assessment and remedial instruction. New state standards for elementary teacher certification are divided so that each of the above courses will cover half of the 40 standards. The secondary reading course has changed so that it also meets the new standards. Teacher candidates, including those in the special education program, will be prepared in courses that connect research-based assessments and decision-making with developmental and corrective reading instruction.

The unit revised the M.ED in Reading/Language Arts program and aligned it with new state standards. New reading courses have been added, some have been revised and renamed to reflect more contemporary research and practice. In developing the new program, the faculty incorporated recent literacy theory and research. Courses provide students with opportunities to learn how to teach special needs students to read and write. The 33-credit program of the M.ED-Reading/Language Arts has been maintained and at the same time it has been aligned with new state endorsement standards. Students who enroll in the graduate reading program now have six options for earning their degree that include additional endorsements at separate levels and a reading specialist endorsement.

The unit participates in the Michigan Literacy Proficiency Profile (MLPP) project. Based on a statewide vision that states, all children will read well and independently by the end of the third grade, MLPP is a research-based means of realizing that vision. It applies various collection and analytical tools to critical data about literacy developments in pre-K-3 grades. It uses student performance and assessments to reform classroom practices and improve student learning. The state monitors the program’s teacher training. As of June 2001, 800 trainers and 9500 teachers have gone through the program. Since its inception, 45 GVSU teacher candidates have received MLPP training. The unit has proposed that all undergraduate elementary candidates complete the awareness training.

In September 2000, GVSU revised the general education curriculum. This broad-based liberal arts curriculum enriches and complements the student major\minor requirements. Students select courses from three sections: Foundations, Cultural Emphasis and Thematic Groups. A unit task force has written a prospectus for a new theme tentatively titled Integrated Learning. If approved, this theme will build on general education foundation courses; streamline the education major and meet NCATE elementary standards of integrating subjects and concepts across disciplines. If approved, the new theme will include social science courses that integrate the four disciplines of history, geography, economics, and political science. This will strengthen the knowledge base teachers need to meet state licensing standards and tests.

At the graduate level, the unit has reorganized the educational technology program. This program prepares teachers, computer coordinators and school library/media specialists to use technology in K-12 schools. The unit has designed a plan to add a K-12 educational technology endorsement to the M.Ed program. Approval from the State Department of Education is pending. New course offerings will meet National Educational Technology Standards (NETS). Others courses will deal with classroom computer use, courseware development, instructional program development, integrating technology and one that will combine field experience and portfolio development. faculty members developed a web-enhanced syllabus for core courses.

Evaluation (2002 Response)

Faculty from different units worked together throughout the year to plan and implement significant program changes.
Progress/Changes (2002 Response):

Program changes in science, special education and foundations have strengthened candidate knowledge, skills and dispositions.

Content Knowledge for Teacher Candidates
Initial: 
Faculty within the Science and Mathematics and Education units completed revision of elementary Group Science to meet new Michigan Department of Education mandated standards. Renamed Integrated Science, new courses have been developed and existing ones modified to obtain a balanced curriculum that addresses biological, earth/space, and chemical/physical sciences. The Integrated Science program provides elementary science majors with in-depth exposure to all the sciences. The course of study emphasizes connections between disciplines and technology, and the importance of scientific knowledge to our world. Courses also address various teaching and learning styles. The Michigan Department of Education requires that the new major be ready for the 2003-2004 academic year.

Initial: 
The unit was successful in its effort to add its Foundations course, Diversity in Education (ED 225) to the institutional American Mosaic Theme. Previously, students at distant sites were exempt because local community colleges did not offer equivalent courses to satisfy articulation agreements. Diversity in Education (ED 225) will be delivered on-line to students at distant sites. 

Initial and Advanced: 
During 2001-2002, the unit implemented a special education course of study that increased endorsement choices from three to five at the initial level. The program was unique in that it already provided duel endorsements; candidates earned endorsements in two out three special education areas: Mental Impairment (MI) Emotional Impairment (EI) and Hearing Impairment (HI). A Michigan Supervisors of Programs for the Hearing Impaired survey indicated that the most preferred second endorsement for teachers of HI students is Preprimary Impaired/Early Childhood (PPI/Early Childhood,) an endorsement currently available at the advanced level. A pilot program provided initial candidates the opportunity to earn the PPI/Early Childhood or the Learning Disabilities (LD) endorsement within the advanced unit. 

Pedagogical Content Knowledge for Teacher Candidates 
Initial: 
In 2002 the Michigan Department of Education mandated new standards for the preparation of elementary and secondary teacher candidates in reading instruction. The state requires six semester hours of reading instruction for elementary certification and three hours for secondary level certification. At the initial level, Reading: Assessment and Corrective Methods (ED 320) has 26 of the 44 new elementary standards embedded in the curriculum, well ahead of the state implementation timetable. All reading faculty use a common ED 320 syllabus insuring that all elementary candidates receive current instruction. Certification standards for secondary candidates have been incorporated into Reading in the Content Area (ED 321). The balance of the reading standards will be implemented in Teaching Reading: The Necessary Skills (ENG 308). 

To serve post baccalaureate students in the Graduate Teacher Certification (GTC) program, initial certification standards have been included in the syllabus for Developmental Literacy for Children (EDR 622). 

Initial: 
The unit expanded its participation in the Michigan Literacy Proficiency Profile (MLPP) project. Based on a statewide vision that mandates that all children read well and independently by the end of the third grade, MLPP is a way to assess a child's progress in acquiring early literary skills. We are the only state institution to have embedded all MLPP proficiencies within required courses. Two faculty members and certified MLPP trainers incorporated the MLPP program into Reading in the Content Area (ED 321). The reading faculty, including affiliate faculty, have been MLPP trained. All elementary candidates, including those in special education, now take ED 320; a B must be earned for MLPP certification.

Advanced: 
The unit created Content/Curriculum Workshops (EDR 600) to train in-service teachers in MLPP techniques.

Evaluation (2003 Response):
Several programmatic efforts occurred during the past year to ensure that candidates are well prepared. All arts and sciences have received state approval or are awaiting final notification. A review of the elementary education distributed minor was initiated to review course content. Specialty program coordinators in Education began folio preparation; two programs assembled their entire faculty for full-day meetings on site with the national coordinators of the Council for Exceptional Children and the Educational Leadership Constituent Council. Task forces worked for the entire year to clarify expectations and consistency at the beginning and end points of the master's degree: Foundations Courses and Research Applications. School Counseling was approved at the university level and will be reviewed by the state this semester.

Progress/Changes (2003 Response):
Efforts during the past year to improve advising and student services have had positive results. Our new Student Information Services Center now provides one-stop service for a host of activities: advising, admissions, certification, and field placement. The Center is staffed by 11 full-time staff (6 professional staff, 4 clerical staff, and one faculty director). The center is open from 7:30 a.m. to 6:00 p.m. weekdays for appointments, group advising, walk-in advising, telephone conferences, refresher workshops for faculty, and numerous other services. Through the efforts of a SISC staff member, a pilot section of Freshman Studies 100 was established. It received positive evaluations from students, and there are now three sections designated for prospective Education students.


The university too expanded the concept of advising centers by establishing centers for Arts and Humanities, Math and Science, Criminal Justice, and Psychology. A campus-wide committee helps all five centers work together to provide academic advising, much of it for students who will subsequently enter the School of Education. Several professional staff in the unit now hold membership in the National Association of Academic Advisors and are participating in national meetings.

Progress/Changes (2004 Response):
Curriculum changes for initial programs included course revisions, program revisions, and recent state approvals.  New state approvals were received for Latin, Integrated Science, and School Counseling.  University approval was received for a new science course in the elementary distributed minor, Integrating Life Science for K-8 Teachers (SCI 225).  Unit approval was given to allow the transfer of Introduction to Education (ED 200) from other institutions.  State approval was received by the seven arts and sciences programs that had been revised and re-submitted since the last review.  All 26 arts and sciences programs and all 11 education programs are now fully approved by the State of Michigan.  

Adjustments in admission requirements included mandatory attendance at group orientations for initial candidates; a more focused admission essay asking post-BA candidates to reflect on how their work/life experiences have influenced their decision to go into teaching; a proposed change in the admission grade point average from the previous 2.8 to 2.7 to better reflect actual grade point calculation; and a proposed modification of the alternate admission system, which had not met its original intent of increasing the number of minority candidates.  New state requirements for mandatory CPR and first aid training were implemented.

Formal and informal activities were undertaken to acquaint potential candidates with teacher dispositions and professionalism.  The number of Freshman Studies (FS 100) sections designed for candidates interested in teaching grew to seven.  The creation of roundtable discussions enabled 11 College of Education alumni to interact with 80 student teacher candidates about the daily lives of teachers.  The Teacher Education Advisory Council, composed of faculty representatives from arts and sciences, held an entire session devoted to assessing candidate dispositions; English Department representatives shared a process used by them to “red flag” unprofessional behavior.

At the advanced level, several curricular initiatives moved forward.  The Cognitive Impairment endorsement began the process of curriculum revision.  Educational Technology received preliminary unit approval for revising the master’s degree, along with approval to seek state endorsement.  The unit’s Advanced Degree Task Force received university approval to submit a prospectus for an Educational Specialist Degree.  A proposal for a new Chemistry research strand within the M. Ed. degree received unit approval and was forwarded to the University Curriculum Committee.  A proposal is moving through the curriculum review process to reduce the range of elective choices and establish a nine-credit common core for four M.Ed. programs; the common core will provide focus and enable more systematic assessment for programs in Elementary Education; Middle and High Education (to be separated into Middle Education and High School Education; and Gifted and Talented Education (to be replaced by Differentiated Education).    

Two other changes at the advanced level were made to improve focus and assessment.  First, the number of credits that could be taken before formal graduate admission was reduced from nine to six; the intent was to establish earlier advising and more coherent planned programs.  Second, by adopting the Standards for Academic and Professional Instruction in Foundations of Education, Educational Studies, and Educational Policy Studies (Council of Learned Societies in Education, 1996), the unit clarified the intent of its “foundations” requirement to mean courses in “social foundations.”  At the same time, the range of elective choices was reduced from 11 to three, and the remaining courses were revised to meet social foundations standards.

At both the advanced and initial levels, the College of Education volunteered to participate as a pilot institution in the new NCATE specialty program approval process.  SPA reports were submitted to the International Reading Association, American Library Association/American Association of School Libraries, National Association for the Education of Young Children, Association for Childhood Education International, National Middle School Association, Council for Exceptional Children, and the Educational Leadership Constituency Council.   

Area of Improvement related to Standard 1 cited as a result of the last NCATE review: 

The unit does not ensure that all elementary education candidates with two special education endorsements have adequate preparation in content areas.

Evaluation (2001 Response): 
Special education candidates earn an elementary education certificate plus two endorsements. This certification permits teaching any subject in K-5 classrooms or any subject in K-8 self-contained classrooms. These students follow a rigorous 36-credit psychology/special education major. The unit recognizes the course content weakness and is working to address it while recognizing that students must still fulfilling lengthy state special education requirements.

Progress/Changes (2001 Response): 
Both elementary and special education candidates continue to take the same general education courses with the exception of science courses. A combined Science and School of Education task force has reconfigured the elementary science minor and strengthened course content to meet state standards. If approved, all candidates, including special education candidates, will take the new science course. The task force is addressing the special education curriculum to strengthen content for these students.

To further strengthen the knowledge-based curriculum, elementary reading courses have changed. Special education candidates will now take English 308: Teaching Reading. This course explores methods and theory of language arts. Education 320: Reading: Assessments and Corrective Methods will focus on reading assessment and remedial instruction. 

The unit is exploring the possibility of an academic major in place of psychology for special education students. This will strengthen the students’ knowledge base.

Progress/Changes (2002 Response):
The unit recognizes the course content weakness and has made progress in addressing deficiencies. Special education candidates now take Reading: Assessment and Corrective Measures (ED 320). Special education faculty continues to work with the English department and other units to establish an academic major for special education candidates.
Progress/Changes (2003 Response):
We were not entirely successful in our efforts to modify the Language Arts major and not make special education requirements even more time-intensive than they already are. We are continuing discussions with the English Department and are also exploring other options.

Progress/Changes (2004 Response):

Please see responses from earlier years.
Standard 2 - Assessment System and Unit Evaluation

The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs. Please describe the unit's plans for and progress in meeting this standard. (Refer to the NCATE 2000 Unit Transition Plan for information regarding the levels at which units should address Standards 1 and 2 during the first 4 years of NCATE 2000 implementation
Evaluation (2001 Response):

A unit task force has begun work on planning and implementing an assessment system to meet NCATE 2000 standards. This assessment system will be evaluated and refined throughout the next four years. Data on candidate performance will be compiled and used to improve programs.

Progress/Changes (2001 Response):

The unit’s stated mission is to develop reflective practitioners and active scholars who enhance the lives of others through responsible service in a democratic society. Based on this mission statement, the Graduate Studies in Education (GSE) assessment task force undertook a yearlong inquiry into four NCATE standards:
1 Content Knowledge: Do graduate teacher candidates have in-depth knowledge of the subject matter they plan to teach?
2 Professional and Pedagogical Knowledge and Skills: Do graduate teacher candidates have in-depth professional knowledge? 
3 Dispositions: Do graduate teacher candidates reflect the dispositions expected of professional educators? 
4 Student Learning: Do graduate teacher candidates have a positive effect on student learning?

Measured results for the first three standards were obtainable. The fourth objective, the ability of unit teachers to measure student learning, was difficult to measure.  The GSE assessment committee has recommended that a committee or several small committees begin to plan program enhancements that need to be made so teachers can measure student learning. 

The task force has begun a similar assessment at the undergraduate level. Task force members are refining their investigative tools in an effort to provide more concrete information about teacher abilities to facilitate student learning.

Evaluation (2002 Response):

The unit continues to move toward implementing a performance-based assessment system that measures candidate knowledge, skills and dispositions. Assessment system components include the Michigan Basic Skills and subject area tests, new admission policies, defined assessment points, folio entries, self-reflective essays and student self assessments.

Progress/Changes (2002 Response): 
The unit made strides in setting assessment points. While teacher education admission has increased by 80% in the last five years, students could seek admission up to field application time. It was difficult to plan staff needs for upper level professional courses. Further, it was increasingly difficult to evaluate field placement readiness and insure student compliance with institutional requirements before the start of the professional program. The unit recognized the need to formalize assessment points. A study was instituted to determine how to improve enrollment predictions and insure student preparedness before admission. Course enrollment data for the last nine years was collected and analyzed. A faculty Admissions Committee studied data, made recommendations and implemented a new admission plan that will identify potential candidates early in their academic careers and will provide for an increased interactive advising system. At a newly instituted pre-admission point following Introduction to Education (ED 200), students sign a Declaration of Intent and identify their area of teaching interest and the approximate time of field placement. At this point they receive information on the skills and dispositions needed for successful teaching. Students perform a self-assessment describing their abilities in the outcome areas delineated in the conceptual framework along with a personal mission/philosophy statement. After formal admission to the program, students work with assigned advisors to develop academic folios. Folios contain state and national program standards with expected competencies. At the same time they meet with an advisor to discuss skills and dispositions, students submit a self-assessment describing their abilities. Throughout 2002-2003, faculty will continue to design assessment rubrics. 

Advanced: 
The unit instituted a clearer initial assessment point. The new plan reduces from 12 hours to six, the number of credit hours that can be applied to program requirements if taken before formal admittance. It requires formal admission for all advanced programs, not just degree granting. Students seeking a degree, certificate, endorsement, or approval must be formally admitted to the unit. A Student Policy Task Force has been established to and continues to review and evaluate admission policies.

Data Collection, Analysis and Evaluation 
Initial: 
The unit hired a data consultant to streamline and organize data systems and increase unit-wide information access. It is hoped the consultant will be able to assist with data collection and analysis. The new Administrative Services Unit completed an initial grade inflation study. Preliminary analysis began to determine the need for grading policy discussion and revision. In moving toward assessment of candidate dispositions, the Curriculum and Instruction Unit instituted new reflective portfolio procedures for initial teacher education candidates. At the end of elementary fieldwork, each candidate, including those working toward a special education endorsement, will submit five folios that self-assess progress in meeting conceptual framework outcomes. Secondary candidate folios will be designed.

Use of Data for Program Improvement
Initial: 
The unit made a significant change in its relationships with area educators. The interim dean reconfigured the nature and goals of the Customer Advisory Council. Renamed the Professional Advisory Council (PAC), it was enlarged to include more than 100 school administrators and unit faculty and staff. PAC met to discuss how the unit could best serve West Michigan school districts. Data generated from participant response to critical topics was collected and tallied. The unit will develop action plans to incorporate suggestions and ideas that were generated.

Progress/Change s (2003 Response): 

The unit-wide Data Management Project completed the first phase of a three-year plan. Three unit-wide databases have been designed and implemented (See Standard 6). With the student database we can now collect information on admission criteria, credit transfer, audits, demographic information, and candidate recommendations. 

The majority of faculty work during the year has gone into designing the unit-wide outcomes assessment system. We held three day-long intensive work sessions and will hold one more this semester with our six unit heads and 19 program coordinators. The day-long sessions were preceded and followed by numerous small group meetings, assignments, and coming back together again. We determined our four assessment points (entry to program, entry to capstone, exit from program, and follow-up studies). We identified our common standards (Danielson Framework for initial programs, National Board Standards for advanced programs, and the unit-designed Research Standards for advanced degrees). We addressed common assessments and common rubrics within each program. Unit-wide data collection begins this semester.

Efforts to devise a better assessment system have already resulted in clearer requirements for graduate program admission, common outcomes for all clinical experiences, common outcomes for graduate research, consideration of common outcomes for graduate foundations courses, syllabi expressed in terms of learner outcomes in several areas, and efforts to collect and analyze data prior to making decisions, e.g., student surveys prior to reviewing the graduate research curriculum.
Evaluation (2004 Response):

During 2003-04, the unit’s assessment system was finalized and became fully operational.  The intent of the revised system was to enable both candidate assessment and program assessment.  The following descriptions highlight the main features of the system developed to assess candidate qualifications and performance.  (Assessment systems for unit operations are better described in later sections on resources, faculty, diversity, field experiences, and data systems.)

Progress/Changes (2004 Response):

Alignment with Standards:  Within each program and at both levels, candidate proficiencies were aligned with the relevant professional or state standards.  In the arts and sciences there are eight professional or state associations covering the 24 subjects in which our students major or minor.  In the College of Education, 10 professional and state bodies cover our 15 Education programs.

Within each of the two levels across the unit, candidate proficiencies were aligned with unit, state and national standards.  The three categories needing alignment in initial programs were the state entry level standards; the unit values and dispositions; and the performance outcomes from Danielson’s Four Domains and the Council of Learned Societies’ Standards for Social Foundations.  The categories needing alignment in advanced programs were the unit’s values and dispositions; and performance outcomes from the newly adopted Standards for Research, Standards for Social Foundations, and the Five Propositions of the National Board for Professional Teaching Standards.
(It should be pointed out here that it was the alignment process itself that helped the unit identify curricular areas of weakness and served as a catalyst for revision of these advanced programs: Foundations, Cognitive Impairment, Elementary, Middle and High School, and Gifted and Talented.)

Multiple/Common Transition Points: The unit identified multiple (but common) transition points for each level: 1) foundations courses and admissions; 2) specialty courses; 3) culminating experience; 4) program exit and follow-up.

Multiple/Common Evaluators: It was determined that the assessment system should make use of multiple (but common) evaluators, including assessment by unit instructors, clinical mentors, university field supervisors, school administrators, program alumni, and students themselves as they progressed through the program.  Each assessment has a minimum of two evaluators; some have as many as four evaluators.  In all, there are 11 separate sets of respondents.  

Multiple/Common Assessments: Beginning with the end in mind, a system was designed that had these features: 1) Each course in each program was linked with the performance outcome it would emphasize; 2) Each performance outcome was assessed by at least one common assessment across all courses; 3) Each common assessment was evaluated by multiple evaluators using common rubrics.  

Data Collection and Analysis for Program Improvement: A system was designed using scan sheets and computerized data analysis for all common quantitative measures.  After two years of collecting performance outcome data at each common assessment point, the data will be analyzed for validity and reliability.  Outcome data will be traced back to the course intended to develop each outcome and the assessment method used by that course.  Recommendations will be made to improve courses, improve assessment methods, improve both, or retain both.  


Areas of improvement related to Standard 2 cited as a result of the last NCATE review: 

None

Section C: Unit Capacity

Standard 3 - Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn

Evaluation (2001 Response):

Evaluation: 
Faculty and teaching candidates regularly assess the field experience to ensure that it is effective for the participating school district, the teacher candidate, and the classroom students
Progress/Changes (2001 Response):

The unit has collaborated with K-12 faculty to establish several sites for cluster placement field experience programs. Placing 4-5 teaching candidates in one building allows the coordinator to spend one or two days a week in one building which is cost and time effective. It also allows cooperating teachers opportunities for their own professional development with the coordinator or with each other while their students actively teach. Schools find that teachers have additional time blocks that can be used for curriculum planning and program development. Additional program assessments are underway.

The Customer Advisory Council, (CAC), in past years an annual school superintendents meeting, has expanded its focus. Under the leadership of the SOE Dean, it is now a working partnership between SOE faculty and administrators and K-12 administrative personnel. CAC will: 
· Work to improve communication between school districts in the GVSU's primary service area (Ottawa, Muskegon and Kent counties) and the unit. 
· Work on methods to improve teacher candidate field experience. 
· Examine core curriculum issues and the needs of the public schools. 

The Dean’s goal for CAC is to provide a forum where the SOE can listen and learn about the public school needs and then formulate plans to bring about change. 

For the first time, the unit will host the FIRE UP Student Teacher Conference. Eight area universities/colleges collaborate in a daylong conference that brings together current student teachers. Participants have the opportunity to learn from master teachers, share experiences, and test their own dispositions for teaching and learning.

The unit recognizes the need for assessing the graduate field experience. A GSE task force is working to develop a standardized evaluation instrument.

Evaluation (2002 Response):

Faculty, field supervisors, and teaching candidates regularly assess field experiences to ensure its effectiveness for participating school districts, teacher candidates and classroom students. The unit made advancements in field and clinical practice in the past year.

Progress/Changes (2002 Response):
As part of restructuring, the Student Information and Services Center was created. With the placement and field staff housed together in the center, candidates have received better quality placements.

Collaboration Between Unit and School Partners
Initial: 
The unit continued to strengthen its partnerships with K-12 schools through a new relationship with educators at Holland Public Schools, a school district located 30 miles from campus. Washington School, a K-5 elementary, was selected for a yearlong same site teacher-training program. The school was chosen because of its ethnic and economic diversity. The first group of seven to nine students will spend an entire year at the school and complete both teacher assisting and student teaching. They will participate in all school events, parent teacher conferences, home visits and foreign language initiatives. This is a variation on the two-site field service plan that the unit uses. 

Feedback data and analysis from Graduate Teacher Certification (GTC) graduates, led to changes in field scheduling. Evaluation data indicated that program candidates seeking elementary certification needed more time to concentrate on field service. Elementary GTC candidates now begin their classroom work spring semester which results in fewer classes during fieldwork. 

Design, Implementation and Evaluation of Field Experience and Clinical Practice
Initial: 
The unit initiated a pilot program for on-line field seminars. This was done to accommodate students who needed to student teach close to home. Under the pilot plan, they are visited with the same frequency as students closer to campus but submit all materials electronically for weekly seminars and discussions. They continue to travel to campus for professional development seminars. Follow up data on the effectiveness of this program will be gathered and recommendations made in the coming year.

Progress/Changes (2003 Response):

Last year two day-long Professional Advisory Council meetings were held, each attended by over 100 teachers and administrators. Small groups discussed how the School of Education might offer even better preparation to its students. Complete transcripts of the discussions were sent back to the attendees, and the faculty is studying common themes.


A pilot program in Holland was begun but had to be put on temporary hold. The intent was to provide both initial program field semesters in the same school and with the same mentor teacher. District-wide restructuring of schools and personnel made it necessary to postpone regular implementation. District administrators hope to assist in full implementation of the program next year. (Also see grant funding section in Standard 6.)

Field and clinical experiences of course received much necessary attention in efforts to design the unit-wide assessment system. Performance assessments based on Danielson's Framework were emphasized at both initial and advanced levels. Common rubrics were developed for portfolios and video teaching at the initial level, and students are receiving improved instruction and practice in developing rubrics to assess the learning of their students. Advanced programs for "other school personnel" will use their SPA requirements (Educational Leadership, Special Education Administration, and School Library Media). All other advanced programs involve classroom instruction and will use NBPTS standards along with their SPA requirements.

Progress/Changes (2004 Response):
Collaboration between the unit and its school partners was reflected in the Cooperating Teachers’ Breakfast/Presentations, hosted last year by the College for 151 school faculty and 34 higher education faculty representatives from the Inter-Institutional Teacher Education Council.  At another event, some 43 school administrators in the unit’s service area participated in the Professional Advisory Council’s all-day meeting, luncheon, and workshop, Aligning Assessments with Michigan Standards.

Criteria for school and clinical faculty have long included possession of experience, expertise, and appropriate credential.  Implementation of a unit-wide database allowed improved tracking and data collection on these criteria.

Numerous changes were implemented in candidate assessment, most of which were described above for Standard 2.  Changes specific to this section on field experience were the following: use of Danielson’s standards for initial candidates; use of NBPTS standards for advanced candidates; and consistent assessment at several points in the candidate’s program.  At the advanced level, candidate assessments now include that of their university supervisors and their own self-assessment.  For each of two separate semesters at the initial level, candidate assessments now include that of their university supervisors, their school supervisors, their own self-assessment, and, for secondary candidates, the assessment of their content area supervisor.  

Areas of Improvement related to Standard 3 as a result of the last NCATE review:

Not all evaluation instruments reflect the conceptual framework.

Progress/Changes (2001 Response):

The weakness in evaluation instruments for the Graduate Teacher Certification program was recognized and corrected immediately after the last site visit.

Progress/Changes (2002 Response):

The weakness sited at the 2000 NCATE visit was corrected almost immediately. In view of the new assessment standards, the unit is continuing to design and institute evaluation instruments that reflect the conceptual framework.

Progress/Changes (2003 Response):

Indicate how the unit has addressed these areas of improvement (Optional)
This weakness was corrected immediately after the review.
Progress/Changes (2004 Response):
Indicate how the unit has addressed these Areas for Improvement (Optional) 
Please see prior reports.
Standard 4 - Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Evaluation (2001 Response): 
Diversity among the faculty, student body and teaching candidates remains an area of concern.

Progress/Changes (2001 Response): 
Changes:

The existing Graduate Teacher Certification (GTC) program coordinated by the Graduate Studies in Education offers post-baccalaureate options for initial certification within the graduate curriculum. The program has shown steady growth in participants and graduates. This initiative will expand to a northern Michigan satellite site. It is hoped that the program will attract additional minority candidates.

GVSU and the SOE were represented at this year’s National Summit on Diversity in the Teaching Force held in Washington D. C. The summit produced action plan ideas and implementation strategies that can be used to develop local initiatives. This is a critical issue that the university and the unit will address.

The unit continues its Cape Town, South Africa teaching assistant program. Participating students work for six week in an elementary or secondary school; a special education placement is also an option. The program continues to attract more participants. Now in its third year, twelve students will take part in this international, urban, multi-cultural teaching experience.

Graduate students in education have the opportunity to participate in a new three-week New Zealand study program. Students will experience and compare the educational system of the host country to that in Michigan and the U.S. They will study curriculum developments in addition to literacy trends and programs. 

The SOE conducts a study program at the Universidad de las Americas in Puebla, Mexico. Students are exposed to the Mexican educational systems along with the peoples, cultures and environment in Mexico’s third largest city. This program continues to attract graduate students.

After a ten-year hiatus because of civil strife, GVSU and the SOE have resumed its partnership with the University of Sarajevo. The unit has been an active participant since the 1960s when the exchange began. A committee is at work on plans to redevelop teacher exchange programs.

Evaluation (2002 Response): 
The unit remains committed to addressing diversity in course work and field experiences. It makes an effort to recruit and retain diverse candidates and faculty and to continue to expand faculty and candidate knowledge and skills related to diversity and exceptionality.

Progress/Changes (2002 Response):

Experiences Working with Diverse Faculty
Initial and Advanced: 
In October 2002, the institution and its partner university in Ghana, the University of Cape Coast (UCC) received a $100,000 federal grant. The grant will support unit faculty and staff exchanges, preparation for student exchanges, and provide support for improved computerization of UCC academic and administrative services. 

Initial: 
Through the Minority Office Affairs, the interim dean obtained funds to hire a minority visiting professor in Foundations at the initial level.

A new Administrative Professional (AP) position was added in the Student Information and Service Center and filled by a minority applicant. The unit filled a vacant field placement position with a female African American. 

Advanced: 
An advanced education initiative to New Zealand begins in the summer of 2003. Students earn advanced education credit for courses through pre-trip study and in-country educational participation. Students travel to the North Island of New Zealand to study Curriculum Design and Development, Current Issues in Education and Comparative Education. 

Experiences Working with Diverse Candidates: 
Initial: 
The unit appointed an administrative staff person to be the liaison to the Minority Teacher Education Center (MTEC).The center mentors potential education candidates and its membership has grown to nearly 100 in the last two years. A unit faculty member served as an MTEC advisor. 

Advanced: 
In the summer of 2002, advanced education students had the opportunity to complete Practicum/Graduate Field Experience (EDG 685) in China on the campus of Xi'an Foreign Languages University. Seven participating students became teachers of English to secondary Chinese students.

Experiences Working with Diverse Students in P-12 Schools 
Initial: 
The University and the Consortium for Overseas Student Teaching (COST) signed an agreement in the spring of 2001, becoming the first Michigan institution of higher learning to join the consortium. Under agreement terms, the unit will send students to overseas locations for field experience. The first education candidate has applied for the program and plans fieldwork in Costa Rica or Mexico.

The unit partnered with the Downtown Grand Rapids YMCA's Minority Achievers Program. With the goal of helping K-6 students from low income, racially diverse families, become excited about learning, students were bused to campus to meet with college students who became mentors as part of their classroom work. The college students, enrolled in Diversity in Education (ED 225), taught the visiting children lessons, which were in turn critiqued by the youngsters. Students at every age, learned from and about each other. The program averaged over 100 students each week throughout the summer.

Progress/Change (2003 Response):

We continued our collaboration with Grand Rapids Public Schools and Grand Rapids Community College to encourage middle and high school students interested in teaching to enter the community college for articulated coursework which will then transfer to Grand Valley. The Student and Information Services Center is making special efforts to do on-site advising for community college candidates wishing to transfer to Grand Valley. The university Minority Teacher Education Center program, which has been in existence for several years, offers scholarships to entering minority candidates wishing to go into teaching. The School of Education established direct links with the program and a designated staff member. This past year, twenty MTEC students engaged in a service learning project in which they pairs of two worked with urban school districts and talked directly with minority students interested in teaching.

The number of students involved in service learning has increased with the number of classes and outreach projects that now incorporate service learning. In Adopt-A-District, the School of Education will partner with an area district to contribute resources and energy to raise student learning. A summer program developed and administered by students in Diversity in Education (ED 225) brought inner-city children and their teenage mentors to campus to work and learn in a college environment. The three-year ACCESS grant provides workshops on the Arab culture and assists teachers and school administrators in understanding issues related to the events of September 11. The Learning to Give Project will eventually assist 20 schools in implementing the Learning to Give Curriculum. Grand Valley serves as the national model for the program and provides a setting for a national conference during the third year of the grant.

The South Africa Teacher Assisting project completed its fourth year with 11 students participating in their first field experience in Cape Town. We established membership in the Consortium of Overseas Student Teaching last year, and this year five students will complete student teaching in Australia, Turkey, Mexico, and Ecuador. Ten students in advanced degree programs visited schools on the North Island of New Zealand while completing instruction in curriculum design, reading, technology, and elementary and secondary education. Seven graduate students in the ESL program were scheduled for an intensive 12-week Institute at Xi'an University in China but were prevented from attending by SARS health warnings. In a new initiative begun last year and funded this year, the Grand Valley Teacher Academy will send up to 20 elementary students to Broward County in south Florida to complete student teaching in a cross-cultural setting. 

A School of Education faculty member was one of five chosen as part of a US State Department grant to strengthen partnerships and exchanges with teacher education faculty at the University of Cape Coast in Ghana, West Africa. Of four new faculty lines available to us last year, we hired two white males and one white female, and one Korean female.
Progress/Change (2004 Response)

Within a variety of curricular and extra-curricular experiences, initial candidates engaged in activities to enhance awareness of culture and exceptionalities, along with dispositions that value fairness and learning for all students.  

Among extra-curricular experiences were the Student Council for Exceptional Children’s projects to Adopt a Family, Adopt a Classroom, and Adopt a District; fund-raisers for area school districts such as the 24-hour Reading Marathon, Zoo Day, Have a Ball, and Reading Chairs.  Within two initial classes, Introduction to Education and Diversity in Education, candidates volunteered for class-sponsored food drives, snow shoveling, teaching YMCA classes, assisting the elderly and disabled, participating in River City Clean-Up, Crop Walk, and Special Olympics; volunteer tutoring; and participating in an all-day visit to a large urban school environment; the day included meeting and observing individuals at the Chicago Board of Education, three elementary schools, a language academy, and a college preparatory high school.  Some 51 candidates in the Minority Teachers in Education Cohort (MTEC) engaged in a year-long service learning project to provide visibility and role models to minority P-12 students.

At the advanced level, the change in core foundations requirements mentioned earlier was made in order to focus attention on diversity, cultural influences, and the relationship between these areas and educational policy.  New courses were approved in Educational Policy and Practice (ED 671) and Social and Cultural Foundations in Education (ED 672).

The Cross Cultural Student Teaching Program provided clinical experience to 14 initial candidates in Broward County, Florida, working with students and staff from areas such as the Caribbean, South America and Cuba; another 11 are currently participating in the experience.  The South Africa Student Teaching Program served six candidates for Teacher Assisting.  Through the Consortium for Overseas Student Teaching (COST) five candidates did their student teaching in Austria, Ecuador, and Mexico; another five will do so in South Africa, New Zealand, and Australia.  Some 12 advanced candidates participated in service learning and other activities in a two-week experience at La Universidad de las Americas in Puebla, Mexico.  

In its second year, the Diversity and Social Responsibility Task Force, composed of faculty, professional staff and office staff, advanced its goals through preparation of a unit-wide climate study and support of two projects founded by unit faculty: Ciudad de los Ninos de Matamoros orphanage in Mexico and Education for Humanity International in Thailand.

Faculty hiring initiatives brought a tenure track position for English as a Second Language (TESOL), which was accepted by an African American male.  A second tenure track position was granted to the unit as an “opportunity hire” from the Provost’s Office, brought about through the dean’s participation in the Seventh Annual Minority Fellows Conference.  This position has been offered to an African American female in Early Childhood Education.  In the Student Information and Services Center, an African American male accepted the position of Assistant Director of Student Services working with advanced candidates and the Minority Teacher Education Center. 

Areas of Improvement related to Standard 4 cited as a result of the last NCATE review.
(Initial Teacher Preparation only) Diversity of education candidates is limited.
Evaluation (2001 Response): 
The unit realizes that candidate diversity is not what it should be. A unit task force is seeking ways to increase the diversity of our teaching candidates and help address the shortage of certified minority teachers in our largest urban school district.

Progress/Change s (2001 Response): 
The unit task force has done a preliminary survey in the Grand Rapids Public School District to identify those people already placed in classroom who would be interested in certification. Of the 87 survey respondents, roughly half identified themselves as a minority. Follow up meetings have produced a group of non-certified teachers who need a non-traditional route to earning a teacher certificate. The task force is looking into more flexible class times and academic support services that will lead to the successful preparation, certification and permanent placement of minority teachers. 

The university is working to facilitate a smoother transfer of community college students adversely affected by the recent change in general education requirements. It is hoped that this will attract a more diverse student population.

A university-wide task force is examining ways to offer classes in the teachable majors and minors at times more convenient for working adults. It is hoped that this will attract students of diversity into the teaching profession.

Progress/Changes (2002 Response): 
The unit continues to reach out to faculty and students in diverse settings and continues efforts to recruit ethnically diverse candidates.

Progress/Changes (2003 Response):

Based on figures from the last report, diversity of initial candidates mirrored that of the university (8.8% vs. 8.7%). The unit has made progress in expanding diverse experiences for candidates, but we continue to examine ways to attract diverse candidates themselves.

Progress/Changes (2004 Response):
Please see earlier reports
Standard 5 - Faculty Qualifications, Performance, and Development

Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

Evaluation (2001 Response): 
The unit ensures that the faculty is actively engaged in the professional community.

Progress/Changes (2001 Response): 
The SOE continued its annual Fall Education Lecture Series. Designed to address public school issues in Michigan and nationwide, this year’s theme was Testing and Accountability in the Classroom. Four distinguished speakers, including Michigan’s Superintendent of Public Instruction, provided a diverse range of opinions. The series is open to the SOE faculty, university staff and faculty, and the public. It is well received and well attended.

The SOE continued the Character Education Conference. This daylong event includes speakers who provide ideals, tools and strategies for implementing character education in classrooms, schools and the community. Parents, teachers and community leaders give it high praise. Attendance is increasing.

Our unit will partner with seven area-teaching institutions to present the Cooperating Teachers Conference in March 2002. This event brings together cooperating teachers, field coordinators and teachers to explore ways to improve the student teacher field experience. Supervising teachers attend seminars on current issues in education including dealing more effectively with practicing teachers. Attendance continues to grow significantly.

The Teacher Education Advisory Committee (TEAC), composed of SOE faculty and the faculty in the teachable majors units who are directly involved with education candidates, meets throughout the year to evaluate and review course content to insure compliance with NCATE and state K-12 curriculum standards. We have enlarged the committee to include more interested faculty members from each department and set up an electronic message system to speed up information dissemination.

Evaluation (2002 Response): 
The unit faculty continues to maintain high standards in teaching, scholarship and service to the unit, to the university and to regional K-12 districts.

Progress/Changes (2002 Response): 
The unit made strides in increasing the number of full time doctoral faculty, along with tenure track and visiting faculty who qualified at the level of terminal degrees. The unit increased opportunities for professional development and collaboration. 

Qualified Faculty
Faculty awards included:
·The 2002 Educational Support Program Professor of the Year Award, a university wide award based on student nominations
·Grand Valley Professor of the Week, identified as a quality professor by staff and students 
·The 2002 Pew Teaching Excellence Award for teaching excellence, innovation and exemplary performance

The university instituted a new policy to attract and retain quality additional faculty. In the past there have been two non-tenure track employment categories, one-year contract instructors and those hired on a course-by-course basis. The new policy created an Affiliate category for specialized positions such as field supervisors. Affiliates have been granted more competitive salaries and benefits and do not need to have a terminal degree. They receive renewable contracts for three years and beyond. This institutional policy change meant the unit was able to retain excellent field supervisors and remain competitive with other regional institutions in attracting quality instructors.

Modeling Best Professional Practices in Teaching
Faculty members received training in Blackboard, a software program for online instruction. While learning how to plan and maintain a quality web site, faculty also learned best practices in integrating online instruction.

A unit tenure track professor was selected for inclusion in the Robert and Mary Pew Faculty Teaching and Learning Center Open Classrooms project. Under this project, selected faculty classes are open to other faculty, staff and community visitors. Observers experience what constitutes excellent teaching at the university.

Unit faculty members presented workshops on using technology with best teaching practices at the university-wide Teaching and Learning with Technology Fair. They also presented at seminars and brown bag lunches throughout the year.

Unit Facilitation of Professional Development
The unit received an Eisenhower Higher Education Grant for a project titled Visions for Improving Science Education in Our Schools. The $75,000 grant, a team effort with Grand Rapids Public Schools, underwrote the cost of training unit faculty and nine Grand Rapids elementary school teachers in methods to improve student science achievement. The Vision's focus is to deliver effective professional development in science education to urban teachers in schools that have low science scores on the Michigan Educational Assessment Program (MEAP) test and a student population of at least 50 percent from high poverty and multicultural populations.

Progress/Changes (2003 Response):
The unit has made considerable progress in establishing a consistent, stable faculty core. Full-time faculty now number 68, up from last year's 63. Of these, 43 are tenured or tenure track, all of whom hold the terminal degree. Of the 25 others, 20 are in the newly formed "affiliate faculty" category with contracts that may be renewed indefinitely every year or two. Affiliate faculty members hold the master's degree and have several years experience as teachers or school administrators. Five faculty members have one-year visiting contracts that may be renewed up to three times.

Several Education faculty received awards for best practice in teaching, scholarship and/or service. Among these were the Educational Support Program Professor of the Year, Student Senate Award for Faculty Excellence, Office of Multicultural Affairs Globe Award, and Minority Teacher Education Cohort Service Learning Project Award. The Michigan Campus Compact Faculty Community Service Learning Award was bestowed on an Education faculty member, as was the university's Glenn A. Niemeyer Outstanding Faculty Award.

An area in which the unit excels is that of course scheduling. We continue to lead the way in implementing distance education, use of technology, web-enhanced teaching, satellite courses, weekend academies, flexible scheduling, and alternative formats such as one-or two-week concentrated courses. Students and university administration give us high marks for adapting to student needs for flexible scheduling.

The role of professional development teams has changed in the area of salary determination. The dean still determines annual salary, but the faculty last year voted to take team recommendations out of the salary process. Professional development teams, composed of five or six faculty, now meet monthly solely for purposes of professional support and development rather than to play any part in recommending final salary.

Examples of collaboration within the unit and across the university and community during this past year include these: establishment of a department Blackboard for online information and discussion; ratification of a School of Education Alumni Chapter; awards to local alumni/educators for Outstanding Teacher and Outstanding Administrator; workshop for school district human resources offices on the staffing implications of No Child Left Behind; Celebrate Literacy Conference with the English Department and Library; and participation with the English Department during the Lake Michigan Writing Project's Invitational Summer Institute. Applications have been taken for a fourth cohort in the joint doctorate project with Eastern Michigan University, and a faculty member in educational leadership has taken responsibility for program coordination. Last year's work by the Advanced Degree Task Force will lead to submission of a prospectus for a specialist degree program in the two areas of Educational Leadership and Curriculum and Instruction.

Collaboration between full-time and adjunct faculty has also expanded. Full-time and adjunct faculty members within programs have always met in small groups, but we have now established a large-group dinner and orientation every fall; this may become a twice-yearly event. We are also revising the format of the event to make the best use of our time. The same is true for plans to improve orientations for our new full-time faculty members.

Progress/Changes (2004 Response):
Funding was obtained for a new tenure track line in School Counseling and one in Early Childhood Education.  A replacement line was filled in Teaching English as a Second Language.  All current and new tenure track faculty hold the doctorate and have relevant school certification and/or experience.

Special efforts were made to orient adjunct faculty to the unit’s new common assessment systems.  An intensive in-service was given by program coordinators to all adjunct professors during a four-hour dinner/orientation.  The in-service meeting included background on the new system, the use of key assessments, the use of common rubrics, and the methods to be used for data reporting.

The university, including the Eberhard Center facility, has converted to a wireless environment to facilitate faculty and student use of portable devices.  The unit is among the top users of Blackboard online instruction for both undergraduate and graduate classes.  Several regular and adjunct faculty availed themselves of the new online student evaluation system; a faculty task force volunteered to study faculty perspectives on the system.   Unit funding for a pilot program allowed field supervisors in Leadership and Human Services to purchase handheld computers for use in recording classroom observations electronically.  

The Professional Development Task Force conducted a needs assessment regarding the unit’s use of professional development teams, and generated new formats for the team around specific themes such as grant writing, writing for publication, and critical theory.  A needs assessment was also conducted with new faculty from the past two years, resulting in the establishment of a Mentoring Committee to develop better ways to assist new faculty.

Faculty service and collaboration with the world of practice and P-12 schools took several forms.  The College of Education hosted the 4th Annual West Michigan Inclusion Network Conference, attended by over 300 teachers, parents, legislators, board members, and community advocates.  Due to increased attendance, the 7th Annual Celebrate Literacy Conference moved to the downtown campus to accommodate over 500 area teachers and students.  The event showcased over 30 of the country’s top children’s authors and illustrators.  Also hosted by the College was the five-day summer workshop in Best Practices for K-12 Educators, attended by 225 area teachers.

Other forms of service and collaboration with the education community occurred.  The Professional Development Program for in-service teachers offered 276 classes across the state to teachers, counselors and administrators with credit and non-credit offerings.  The local chapter of Phi Delta Kappa sponsored monthly professional development workshops.  The chapter has approximately 90 members; 8 of the 13 officers are from unit faculty.  In addition, a student chapter of Phi Delta Kappa was formed and now numbers another 90 members.  Improving articulation agreements with area community colleges was the subject of formal and informal meetings with community college officials.  Dean Collins and the Superintendent of Grand Rapids Public Schools established the Collaborative Council of Grand Rapids, a local consortium of colleges, universities and intermediate school districts to support Grand Rapids Public Schools with partnerships, grant networks, staff training, and capacity development.  

Areas for Improvement related to Standard 5 cited as a result of the last NCATE review:
None

Standard 6 - Unit Governance and Resources 
The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

Evaluation (2001 Response): 
The School of Education is an autonomous unit that has the resources, authority and personnel to administer, evaluate and revise professional programs. The unit has made significant strides in changing faculty status and make-up.

Progress/Changes (2001 Response): 
Unit leadership has changed. The unit has an interim female dean who is a past community college president. The new undergraduate unit chair is a female and the new graduate department chair is African American. Both are experienced faculty leaders. These administrators meet regularly and communicate effectively with each other and with unit faculty and staff. The interim dean convenes monthly meetings with the unit’s administrative professional staff. Inclusiveness among the faculty, administrative and clerical staff has never been higher. A unit task force is investigating innovative reorganization and restructuring ideas. A new management plan will be presented in early spring.

The unit has made strides in the increased number of tenure track positions. Concurrently the number of females holding tenure track positions has increased. The unit has been able to increase the number of tenure track positions by six in part because of a university policy change that allows long-time visiting positions to be converted to those of tenure track ranking. The unit also added three new visiting instructor positions that teach computer classes. The unit recognizes continued need to recruit faculty of racial and cultural diversity.

The unit consolidated five part time field placement positions into three full time positions to streamline the placement process. A new administrative position was created to handle NCATE accreditation and state curriculum requirements. This year the unit filled five tenure-track positions and three full time visiting positions. Additional undergraduate faculty office space was made available in the Eberhard Center on Grand Valley’s downtown campus.

The unit has established a technology task force. This group will evaluate the current state of the units’ technology systems and equipment. It will recommend a plan for information storage, database access, data to track, how to keep hardware and software current, and how to design a viable web presence.

The university budget committee has acknowledged that the SOE is under funded. They have asked for and received a rationale for additional SOE funding. Under the leadership of the interim dean, the unit is developing a new budget process. All programs are under evaluation. Using NCATE recommendations, we will prioritize our programs and efforts. Under the leadership of the interim dean, the Teacher Education (TE) unit and the Graduate School in Education (GSE) has each been given its own budget. This will mean better program planning and better monitoring of expenditures.


Unit heads now have direct responsibility for coordinating the faculty review. They will make recommendations to the Personnel Committee for all renewals, promotions and tenure awards.

Several small committees are studying the feasibility of a consolidated SOE in one downtown location. When this is accomplished it will mean: 
· Increased faculty communication
· Reduction of fragmented programs
· Established sequence of study
· Sharing of faculty leadership
· Greater SOE identification
· Greater access to the SOE by an urban population
· The unit will grow into a metropolitan SOE

Evaluation (2002 Response): 
The unit moved ahead with continuing energy during the interim dean's second year of leadership. Internally there is more program consistency and continuity and new systems and processes are in place. The unit has achieved a new level of recognition within the university and from the surrounding community. The unit has become more student centered, goal directed and systems oriented. The unit has the leadership, authority, budget and personnel to meet professional state and institutional standards.

Progress/Changes (2002 Response): 
The unit reorganized its structure and moved to a new downtown campus location. The interim dean revised the budget process, assessed technology needs and upgraded equipment and opened a new Student Information and Services facility.

Unit Leadership and Authority
The unit was restructured into a single unit that joined initial and advanced faculty together. The result has been increased collaboration and communication among faculty and staff, a horizontal leadership model and more effective and efficient operating systems. 

The former initial and advanced units were reorganized into three academic units and three service units, plus the Dean's Office. The academic units include Curriculum and Instruction, Leadership and Human Services and Foundations and Technology. The three service units are Administrative Services, Community Outreach and Student Information and Services. The vertical alignment has produced more efficient systems and processes that translate into better services for our students. 

Within the unit, the interim dean met twice a month with the six unit heads as a Leadership Team. Twice a semester an Expanded Leadership team, that included unit heads and program coordinators, met for strategic planning. The university, under the direction of the provost, began a search for a permanent dean.

The institution made a governance change that benefited the unit. In years past when the three smaller professional schools became autonomous, they were given rotating membership on all faculty governance committees while the academic divisions had a permanent presence. This meant that the smaller schools had only 2/3-committee membership and every year one school would have no representation. Professional school faculty became change advocates. All three professional schools have been granted full membership on all university committees.

Budget
The interim dean was instrumental in gathering budget information and presenting a truer picture of unit operating costs. By building a better and more accurate case for unit needs, funding was increased by 12% over last year.

Personnel
In 2001 the unit had 38 tenured and tenure-eligible faculty an increase of five positions from the previous year. The number of full time tenured and tenure-eligible females increased from 22 in 0000 to 30 in 2001. 

With unit reorganization and relocation, came the opportunity to look at work systems and procedures. During the year all clerical positions were restructured and two new office personnel position were created. Five part time field positions were consolidated into three full time positions. One new administrative position was created.

The Dean's Office, worked to achieve teaching load parity with the other academic divisions. In January 2003, undergraduate tenure-track faculty will teach three courses as opposed to a current load of four. Advanced faculty has always taught three courses with a fourth release. This change will enable all faculty to engage more fully in applied research.

Facilities 
In the summer of 2002 unit faculty and staff moved from the Allendale campus to the Eberhard Center on the downtown campus uniting the unit in one facility for the first time. The result has been more effective communication among faculty and staff and increased unit efficiency as operational systems have been evaluated and streamlined. A few faculty and staff remain on the Allendale campus. By next year, it is hoped that the entire unit will be housed together. 

The highlight of the new organizational system was the design, building and opening of the Student Information and Services Center. A vision of the interim dean, the center was built and equipped by the university at a cost of $100,000. The Student Information and Services Center is located in the Eberhard Center on the downtown campus. The creation of this facility has given the unit a stronger student focus and a heightened university presence. It is the first such campus center and has become a model for other divisions. The center, under the direction of a faculty director, houses a staff of two associate and one assistant director, three field placement coordinators, four clerical workers and one graduate assistant. 

Unit Resources Including Technology
Last year the Dean's Office instituted a technology review to explore SOE technology needs and build a rational for proper funding. That review resulted in $25,000 worth of new computers, printers and peripherals for appropriate offices. A schedule was designed to allow for planned continuous equipment upgrading.

The university selected the unit as a pilot site for a mobile computer lab project. The wireless laptop computers provide World Wide Web access from any campus location. The equipment is being used in Computers in Education (ED 205). The unit was selected because it offers numerous courses in classrooms in different locations, many of which lack computer technology. The equipment allows the unit great scheduling flexibility and faculty has the opportunity to model best teaching practices. The university plans to use this $78,000 project as a prototype for future wireless labs.

Progress/Changes (2003 Response)
Within the unit, the major development in leadership was the successful national search and appointment of Elaine C. Collins as Dean of the School of Education. During the previous two years, the unit made significant progress and improvements under the leadership of Interim Dean Anne E. Mulder; we look forward to building on those improvements and making even more progress under Dean Collins' leadership.

At the university level, the major development during the past year has been the work of the Provost's Task Force on Reorganization, formed to make the university structure more compatible with the size of the university. Areas most affected by the proposals are those in the arts and sciences. The School of Education structure will remain unchanged, but the unit will most likely become the College of Education. Final decisions will occur during the current semester and could have significant ramifications for overall university governance.

Within the area of unit governance, the faculty's major project was to re-define a faculty governance system which had been losing focus. Highlights of the new governance system include an elected Faculty Council chair; two standing committees of Personnel and Curriculum/Standards; clarification of departments within the School; clarification of professional staff and non-tenure track roles within the unit; clear definition of voting rights; clear outline for curriculum and personnel decisions; and designated meeting dates to allow time to engage matters more fully.

As the number of full-time faculty has increased (see Standard 5), so has the number of full-time professional staff. We have 11 professional staff members, all of whom are master's prepared, and most of whom have wide and varied experience in area school districts. Their longevity within the unit is the average range of seven years, another indicator of stability. Office staff numbers 11. The three academic units now have their own office coordinators; the remaining 8 individuals serve in the three administrative office. The position of Data Management Consultant was renewed for another year. A new position of Budget Analyst was approved and will be filled during fall semester.

The School of Education's move to one campus is progressing. The majority of faculty, staff, administration, services, and classes moved to the Eberhard Center in downtown Grand Rapids. When non-Education offices in the Eberhard Center move to their newly constructed buildings, the remainder of Education faculty still on the Allendale Campus will move to the Grand Rapids campus.

Resources for technology and other initiatives during the past year include these: Our contracted Database Consultant established three unit-wide databases (from the former 18 separate databases) and enabled office staff to share data on a centralized network. A special effort was made to fill an open clerical position with a person skilled in database management. The university funded a second mobile computer lab this year for use at the Eberhard Center; it will augment the mobile lab funded last year for use in Allendale; 

Through the efforts of both the former dean and current dean, plans are in place to expand grant opportunities. A new Grants Administration Coordinator position was approved. A senior faculty member was placed in charge of grant development. Grant funded initiatives that began or occurred during the last year include these: $75,000 Eisenhower Grant for professional development of in-service science teachers in nine urban schools; $100,000 Title II funding to increase research-based classroom management and instructional strategies and establish a network to support science instruction and learning; $200,000 West Michigan Regional Network to improve the achievement of middle school students; $200,000 Fund for the Improvement of Education to improve science and mathematics progress at the elementary level; $250,000 Michigan Department of Education grant for Psychology and Education's statewide Autism Collaborative Endorsement; $850,000 Institute of Health grant to create software on study skill strategies for learning disabled students and $850,000 grant to create software to train volunteers and paraprofessionals in tutoring methods; the $2,000,000 Learning to Give grant funded by the Kellogg Foundation and several other agencies (also see Standard 4); and, most recently announced, the $500,000 Congressional Award which will be used, in part to fund the Teacher Academy cross-cultural student teaching (also see Standard 4).

Progress/Changes (2004 Response):
Changes at the university during the past year had significant and primarily positive impact on the unit in relation to leadership and authority.  First, the School of Education, along with other professional units, was re-named the College of Education; the dean continues to report to the Provost.  Second, the new College of Liberal Arts and Sciences, now under one dean, replaced what had been three separate divisions under three deans.  This consolidation promises improved communication between Education and the arts and sciences.  Third, the University Graduate Council was established, the first such graduate body for the university.  Among other changes, this will ensure that graduate programs are first reviewed by graduate faculty before moving through the entire university curriculum structure.    

Also relative to the unit’s leadership and authority over its programs were efforts to improve the substance of the Teacher Education Advisory Council (TEAC), the formal mechanism to facilitate unit collaboration with the arts and sciences.  This was accomplished by the use of mutually formed agendas; workshops on interpreting state test scores in the majors and minors and mechanisms for follow-up; two-way conversations about assessing professional dispositions; and workshops on preparing for the new NCATE SPA review process.

The dissemination of accurate and consistent information to candidates was improved.  All College of Education publications such as catalogs and other official unit publications were electronically formatted and centralized under the Office of Administrative Services.  The processes for faculty awards and student scholarships were centralized and streamlined.  The Student Information and Services Center, now in its third year and fully operational, had personal contact with virtually every candidate in the unit through admission services, advising, field placement, and certification.  It also served as the host office for admission functions, open houses, and community lunches for faculty and staff.  Brown-bag workshops by the Center’s staff provided updates to undergraduate faculty on policies, processes, and changes in certification.  University-wide information dissemination was enhanced by formalizing the University Advising Committee, which is comprised of professional personnel from the Registrar’s Office, the Advising Resource Center, individual arts and sciences advising centers, and the COE Student Information and Services Center.

Within the College of Education, the faculty governance process was strengthened.

Meetings and decision points were scheduled in advance and stipulated the length of time necessary for advance review of materials.  The College Assembly was established to include all unit personnel: tenure track faculty, visiting faculty, affiliate faculty, professional staff, and office staff.  The Faculty Council was established to include tenure track faculty and to clarify membership, leadership roles, terms of service, and processes for making change.  

The Faculty Council defined and clarified policies and procedures on merit pay, unit membership, course assignments, faculty workload, and online instruction.  The Unit Personnel Committee submitted recommendations on merit pay procedures and sabbatical awards and formed a task force to clarify criteria for tenure and promotion.  In efforts to advance the spirit of shared governance, the Unit Personnel Committee asked the dean to continue her participation in unit personnel meetings, despite university policy verifying that units are under no obligation to do so.  The Curriculum Committee began the first phase of a unit-wide curriculum review that will include needs assessment, alignment with unit and university mission, effectiveness, redundancy, delivery models and long range plans.

For the first time in its thirty-year history, all 90 faculty and staff were housed together on the same campus, with almost all in the same building.  Located on the Pew Campus in downtown Grand Rapids, the Eberhard Center now has 10 classrooms, the Dean’s Office, Student Information and Services Center, Office of Community Outreach, Office of Administrative Services, and offices and work stations for faculty and staff.  Complete renovation of the fourth floor provided new technology stations in each classroom and addressed aesthetic and space concerns.  

After final acceptance of the university strategic plan, the College of Education and other units reviewed individual unit plans for the extent to which they fostered the broader university goals.  College of Education goals mirrored those of the university.  University goals are followed by College goals here: quality education (curriculum alignment); liberal education (collaboration with arts and sciences); community collaboration (external relationships); diversity (recruitment); vibrant campus culture (learning community); financial resources (grants culture); and enhanced visibility (internal and external professional development efforts)

.  

Implementation continued on the Six Initiatives with which Dean Collins charged the unit in 2003.  Several specifics have been mentioned elsewhere in this document, but it is worth noting that all six initiatives met their preliminary goals for the first year and moved forward to more focused action goals.  The six initiatives are: Quality, Diversity and Social Responsibility, Community, Resources, Technology, and Professional Development.  The efforts of the latter two groups were described and accepted for presentation at the Annual Meeting of the American Educational Research Association.

Grant funding increased the unit’s fiscal base by $1 million.  Grant initiatives included the Teacher Academy; Teacher Academy-Holland Public Schools Math Partnership; Cross Cultural Student Teaching; Developing, Reflecting, Exploring Achievement in Middle School Science; Michigan Middle Start II, and the Urban Academy for Elementary Science.  The unit’s grants office is headed by a tenured faculty member, one professional staff member, and two graduate assistants.

The Office of Community Outreach, also headed by a tenure track faculty member, has two professional staff members, an office coordinator, and two graduate assistants.  Among other projects and partnerships mentioned earlier in this report, the office coordinated two major projects especially related to professional and community outreach.  The first, the ACCESS Partnership, is a curriculum enrichment partnership with West Michigan schools to assist teachers and school administrators in understanding issues related to the Arab culture.

The Learning to Give project is establishing partnership schools in Kent, Ottawa, and Muskegon counties.  Billed as the first philanthropy curriculum for K-12 schools, the project is a comprehensive program designed to assist teachers in teaching the importance of voluntary service for the common good of society.  With grant funding from several community foundations and agencies, Learning to Give assists schools and teacher education candidates with over 500 lessons in integrating service learning into already established lesson plans.  During its first year, the number of school partnerships established was double the goal for that year.  Some 10 schools committed to the partnership, with an equal number expressing further interest.  The Summer Institute for K-12 teachers drew 80 participants.  Projects were also undertaken to introduce Learning to Give to introductory teacher education classes and to over 200 student teachers.  Further funding requests were formulated to extend the grants to include lessons for use with special needs students.

In addition to the four graduate assistants mentioned above, another graduate assistant served the Student Information Services Center advising function; three other graduate assistants worked directly with faculty.  With the reduction of teaching load from four courses to three, all tenured and tenure track faculty were provided with a one-course release for professional achievement; in the past, only graduate faculty had a course release as part of their full time workload.  

Major resources were again placed into assessment systems using technology and databases which were designed to serve the assessment goal.  For the third year, the unit retained the services of its contracted technology consultant to implement the three-phase plan for technology and assessment.  The result is a completed and fully operational student database for demographics, admissions, placement, advising, and certification.  The faculty database tracks demographics, course assignments, and course load.  The trends database allows analysis of enrollment, scheduling, and numerous other administrative needs that had previously gone unmet.

All three of the above databases were designed and developed to serve as the infrastructure for the new assessment system required by NCATE Standard 2.  The ultimate assessment system, of course, is described in considerably more detail in this report in the section on Standard 2.  Regardless of the reason for its inception, however, this infrastructure has proved valuable in its own right and has greatly enhanced the unit’s ability to track trends and make informed use of data.     

Areas for Improvement related to Standard 6 cited as a result of the last NCATE review: The expenditures for library resources for education are not consistent with the full-time equivalent student enrollment and credit delivery of the unit.

Evaluation (2001 Response):
The unit realized that expenditures are low and is making plans for increased spending in next year's budget
Progress/Change (2001 Response): 
The unit has increased its budget appropriation for library resources. Increases are planned each year until it meets acceptable funding levels
Progress/Change (2002 Response):
Library funding has steadily increased and in the current fiscal year, will be fully restored to levels prior to the last NCATE review. Funding was $15,259 in 2000-2001, $16,000 in 2001-2002 and will rise to $20,000 in 2002-2003.
Progress/Change (2003 Response):

This weakness was acknowledged and corrected in the two years following the review. Also see NCATE Annual Reports 2001 and 2002.
Progress/Change (2004 Response):

Corrected; please see earlier reports.

Section D. Other weaknesses cited during the prior visit.
Other weaknesses cited as a result of the last NCATE review:

2001 – 2004 None
Section 4 – Program Information from Title II, Appendix C, Institutional Questionnaire. Section II, Program Information.  2001 Report Only
(Note: The data reported here should be identical to what was submitted to your state on April 7, 2001)

A. Enrollment: What was the total number of students enrolled in your teacher preparation program during the academic year 1999-2000, including all areas of specialization? 
1113 (total number of enrolled students; from Question A.1)

B. Supervised student teaching: How many students (in the regular program and any alternative route programs) were in programs of supervised student teaching during academic year 1999-2000.
635 (total students in supervised teaching; from Question B.2)
	Number of supervising faculty (Supervising Faculty Definition)
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	1999-2000
	Prior Year

	Appointed full-time faculty in professional education
	11
	N/A

	Appointed part time faculty in professional education and full-time in institution
	0
	N/A

	Appointed part-time in professional education; not otherwise employed by institution
	12
	N/A

	Total supervising faculty
	23
	N/A

	1


Participation data: (question 5)
a. The average number of hours per week required of student participation in supervised student teaching in these programs was: 
	30 hours.


b. The total number of weeks of supervised student teaching required is: 
	15 weeks.


c. The total number of hours required is: 
	450 hours.



Additional Changes in the Unit: 
None

2002 
No Section 4
2003 Report
The total number of candidates who completed education programs (initial & advanced) during the 2002-2003 academic year?  1272

2004 Report
The total number of candidates who completed education programs within NCATE's scope (initial & advanced) during the 2003-2004 academic year?
739
