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Section A. Conceptual Framework(s) 

The conceptual framework(s) establishes the shared vision for a unit's efforts in preparing educators to work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

Please indicate evaluations of and changes made to the unit's conceptual framework (if any) during this year:


Several sections of the conceptual framework were updated and revised to reflect decisions made over the past year.  These changes included the use of more concise language for the unit’s mission, vision and values; clearer connections with the unit’s philosophy; minor changes to the knowledge base; and complete revision of the sections on standards, alignment, and assessment.


Conceptual framework Areas for Improvement cited as a result of the last NCATE review: No areas cited.  Please indicate how the unit has addressed these Areas for Improvement (Optional).  
Section B. Candidate Performance

Standard 1. Candidate Knowledge, Skills, and Dispositions
Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

Please describe the unit's plans for and progress in meeting this standard. 
Curriculum changes for initial programs included course revisions, program revisions, and recent state approvals.  New state approvals were received for Latin, Integrated Science, and School Counseling.  University approval was received for a new science course in the elementary distributed minor, Integrating Life Science for K-8 Teachers (SCI 225).  Unit approval was given to allow the transfer of Introduction to Education (ED 200) from other institutions.  State approval was received by the seven arts and sciences programs that had been revised and re-submitted since the last review.  All 26 arts and sciences programs and all 11 education programs are now fully approved by the State of Michigan.  

Adjustments in admission requirements included mandatory attendance at group orientations for initial candidates; a more focused admission essay asking post-BA candidates to reflect on how their work/life experiences have influenced their decision to go into teaching; a proposed change in the admission grade point average from the previous 2.8 to 2.7 to better reflect actual grade point calculation; and a proposed modification of the alternate admission system, which had not met its original intent of increasing the number of minority candidates.  New state requirements for mandatory CPR and first aid training were implemented.

Formal and informal activities were undertaken to acquaint potential candidates with teacher dispositions and professionalism.  The number of Freshman Studies (FS 100) sections designed for candidates interested in teaching grew to seven.  The creation of roundtable discussions enabled 11 College of Education alumni to interact with 80 student teacher candidates about the daily lives of teachers.  The Teacher Education Advisory Council, composed of faculty representatives from arts and sciences, held an entire session devoted to assessing candidate dispositions; English Department representatives shared a process used by them to “red flag” unprofessional behavior.

At the advanced level, several curricular initiatives moved forward.  The Cognitive Impairment endorsement began the process of curriculum revision.  Educational Technology received preliminary unit approval for revising the master’s degree, along with approval to seek state endorsement.  The unit’s Advanced Degree Task Force received university approval to submit a prospectus for an Educational Specialist Degree.  A proposal for a new Chemistry research strand within the M. Ed. degree received unit approval and was forwarded to the University Curriculum Committee.  A proposal is moving through the curriculum review process to reduce the range of elective choices and establish a nine-credit common core for four M.Ed. programs; the common core will provide focus and enable more systematic assessment for programs in Elementary Education; Middle and High Education (to be separated into Middle Education and High School Education; and Gifted and Talented Education (to be replaced by Differentiated Education).    

Two other changes at the advanced level were made to improve focus and assessment.  First, the number of credits that could be taken before formal graduate admission was reduced from nine to six; the intent was to establish earlier advising and more coherent planned programs.  Second, by adopting the Standards for Academic and Professional Instruction in Foundations of Education, Educational Studies, and Educational Policy Studies (Council of Learned Societies in Education, 1996), the unit clarified the intent of its “foundations” requirement to mean courses in “social foundations.”  At the same time, the range of elective choices was reduced from 11 to three, and the remaining courses were revised to meet social foundations standards.

At both the advanced and initial levels, the College of Education volunteered to participate as a pilot institution in the new NCATE specialty program approval process.  SPA reports were submitted to the International Reading Association, American Library Association/American Association of School Libraries, National Association for the Education of Young Children, Association for Childhood Education International, National Middle School Association, Council for Exceptional Children, and the Educational Leadership Constituency Council.   

	
Areas for Improvement related to Standard 1 cited as a result of the last NCATE review: The unit does not ensure that all elementary education candidates with two special education endorsements have adequate preparation in content areas.   
Please indicate how the unit has addressed these Areas for Improvement (Optional).  Please see responses from earlier years.




Standard 2. Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

Please describe the unit's plans for and progress in meeting this standard. 
During 2003-04, the unit’s assessment system was finalized and became fully operational.  The intent of the revised system was to enable both candidate assessment and program assessment.  The following descriptions highlight the main features of the system developed to assess candidate qualifications and performance.  (Assessment systems for unit operations are better described in later sections on resources, faculty, diversity, field experiences, and data systems.)

Alignment with Standards:  Within each program and at both levels, candidate proficiencies were aligned with the relevant professional or state standards.  In the arts and sciences there are eight professional or state associations covering the 24 subjects in which our students major or minor.  In the College of Education, 10 professional and state bodies cover our 15 Education programs.

Within each of the two levels across the unit, candidate proficiencies were aligned with unit, state and national standards.  The three categories needing alignment in initial programs were the state entry level standards; the unit values and dispositions; and the performance outcomes from Danielson’s Four Domains and the Council of Learned Societies’ Standards for Social Foundations.  The categories needing alignment in advanced programs were the unit’s values and dispositions; and performance outcomes from the newly adopted Standards for Research, Standards for Social Foundations, and the Five Propositions of the National Board for Professional Teaching Standards.
(It should be pointed out here that it was the alignment process itself that helped the unit identify curricular areas of weakness and served as a catalyst for revision of these advanced programs: Foundations, Cognitive Impairment, Elementary, Middle and High School, and Gifted and Talented.)

Multiple/Common Transition Points: The unit identified multiple (but common) transition points for each level: 1) foundations courses and admissions; 2) specialty courses; 3) culminating experience; 4) program exit and follow-up.

Multiple/Common Evaluators: It was determined that the assessment system should make use of multiple (but common) evaluators, including assessment by unit instructors, clinical mentors, university field supervisors, school administrators, program alumni, and students themselves as they progressed through the program.  Each assessment has a minimum of two evaluators; some have as many as four evaluators.  In all, there are 11 separate sets of respondents.  
Multiple/Common Assessments: Beginning with the end in mind, a system was designed that had these features: 1) Each course in each program was linked with the performance outcome it would emphasize; 2) Each performance outcome was assessed by at least one common assessment across all courses; 3) Each common assessment was evaluated by multiple evaluators using common rubrics.  
Data Collection and Analysis for Program Improvement: A system was designed using scan sheets and computerized data analysis for all common quantitative measures.  After two years of collecting performance outcome data at each common assessment point, the data will be analyzed for validity and reliability.  Outcome data will be traced back to the course intended to develop each outcome and the assessment method used by that course.  Recommendations will be made to improve courses, improve assessment methods, improve both, or retain both.  

Areas for Improvement related to Standard 2 cited as a result of the last NCATE review: No areas cited.  
Please indicate how the unit has addressed these Areas for Improvement (Optional).  
NA
Section C. Unit capacity

Standard 3. Field Experiences and Clinical Practice.
The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Please indicate any significant evaluations, changes and/or improvements related to Standard 3 that occurred in your unit this year: 
Collaboration between the unit and its school partners was reflected in the Cooperating Teachers’ Breakfast/Presentations, hosted last year by the College for 151 school faculty and 34 higher education faculty representatives from the Inter-Institutional Teacher Education Council.  At another event, some 43 school administrators in the unit’s service area participated in the Professional Advisory Council’s all-day meeting, luncheon, and workshop, Aligning Assessments with Michigan Standards.

Criteria for school and clinical faculty have long included possession of experience, expertise, and appropriate credential.  Implementation of a unit-wide database allowed improved tracking and data collection on these criteria.

Numerous changes were implemented in candidate assessment, most of which were described above for Standard 2.  Changes specific to this section on field experience were the following: use of Danielson’s standards for initial candidates; use of NBPTS standards for advanced candidates; and consistent assessment at several points in the candidate’s program.  At the advanced level, candidate assessments now include that of their university supervisors and their own self-assessment.  For each of two separate semesters at the initial level, candidate assessments now include that of their university supervisors, their school supervisors, their own self-assessment, and, for secondary candidates, the assessment of their content area supervisor.  

	Areas for Improvement related to Standard 3 cited as a result of the last NCATE review: Not all evaluation instruments reflect the conceptual framework.


Please indicate how the unit has addressed these Areas for Improvement (Optional).  Weakness corrected; please see prior reports.

Standard 4. Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Please indicate any significant evaluations, changes and/or improvements related to Standard 4 that occurred in your unit this year:
Within a variety of curricular and extra-curricular experiences, initial candidates engaged in activities to enhance awareness of culture and exceptionalities, along with dispositions that value fairness and learning for all students.  

Among extra-curricular experiences were the Student Council for Exceptional Children’s projects to Adopt a Family, Adopt a Classroom, and Adopt a District; fund-raisers for area school districts such as the 24-hour Reading Marathon, Zoo Day, Have a Ball, and Reading Chairs.  Within two initial classes, Introduction to Education and Diversity in Education, candidates volunteered for class-sponsored food drives, snow shoveling, teaching YMCA classes, assisting the elderly and disabled, participating in River City Clean-Up, Crop Walk, and Special Olympics; volunteer tutoring; and participating in an all-day visit to a large urban school environment; the day included meeting and observing individuals at the Chicago Board of Education, three elementary schools, a language academy, and a college preparatory high school.  Some 51 candidates in the Minority Teachers in Education Cohort (MTEC) engaged in a year-long service learning project to provide visibility and role models to minority P-12 students.

At the advanced level, the change in core foundations requirements mentioned earlier was made in order to focus attention on diversity, cultural influences, and the relationship between these areas and educational policy.  New courses were approved in Educational Policy and Practice (ED 671) and Social and Cultural Foundations in Education (ED 672).

The Cross Cultural Student Teaching Program provided clinical experience to 14 initial candidates in Broward County, Florida, working with students and staff from areas such as the Caribbean, South America and Cuba; another 11 are currently participating in the experience.  The South Africa Student Teaching Program served six candidates for Teacher Assisting.  Through the Consortium for Overseas Student Teaching (COST) five candidates did their student teaching in Austria, Ecuador, and Mexico; another five will do so in South Africa, New Zealand, and Australia.  Some 12 advanced candidates participated in service learning and other activities in a two-week experience at La Universidad de las Americas in Puebla, Mexico.  
In its second year, the Diversity and Social Responsibility Task Force, composed of faculty, professional staff and office staff, advanced its goals through preparation of a unit-wide climate study and support of two projects founded by unit faculty: Ciudad de los Ninos de Matamoros orphanage in Mexico and Education for Humanity International in Thailand.

Faculty hiring initiatives brought a tenure track position for English as a Second Language (TESOL), which was accepted by an African American male.  A second tenure track position was granted to the unit as an “opportunity hire” from the Provost’s Office, brought about through the dean’s participation in the Seventh Annual Minority Fellows Conference.  This position has been offered to an African American female in Early Childhood Education.  In the Student Information and Services Center, an African American male accepted the position of Assistant Director of Student Services working with advanced candidates and with the Minority Teacher Education Center. 

Areas for Improvement related to Standard 4 cited as a result of the last NCATE review: (Initial Teacher Preparation only) Diversity of education candidates is limited. 
Please indicate how the unit has addressed these Areas for Improvement (Optional).  Please see earlier reports.
Standard 5. Faculty Qualifications, Performance, and Development.
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance. They also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

Please indicate any significant evaluations, changes and/or improvements related to Standard 5 that occurred in your unit this year: 
Funding was obtained for a new tenure track line in School Counseling and one in Early Childhood Education.  A replacement line was filled in Teaching English as a Second Language.  All current and new tenure track faculty hold the doctorate and have relevant school certification and/or experience.

Special efforts were made to orient adjunct faculty to the unit’s new common assessment systems.  An intensive in-service was given by program coordinators to all adjunct professors during a four-hour dinner/orientation.  The in-service meeting included background on the new system, the use of key assessments, the use of common rubrics, and the methods to be used for data reporting.

The university, including the Eberhard Center facility, has converted to a wireless environment to facilitate faculty and student use of portable devices.  The unit is among the top users of Blackboard online instruction for both undergraduate and graduate classes.  Several regular and adjunct faculty availed themselves of the new online student evaluation system; a faculty task force volunteered to study faculty perspectives on the system.   Unit funding for a pilot program allowed field supervisors in Leadership and Human Services to purchase handheld computers for use in recording classroom observations electronically.  

The Professional Development Task Force conducted a needs assessment regarding the unit’s use of professional development teams, and generated new formats for the team around specific themes such as grant writing, writing for publication, and critical theory.  A needs assessment was also conducted with new faculty from the past two years, resulting in the establishment of a Mentoring Committee to develop better ways to assist new faculty.

Faculty service and collaboration with the world of practice and P-12 schools took several forms.  The College of Education hosted the 4th Annual West Michigan Inclusion Network Conference, attended by over 300 teachers, parents, legislators, board members, and community advocates.  Due to increased attendance, the 7th Annual Celebrate Literacy Conference moved to the downtown campus to accommodate over 500 area teachers and students.  The event showcased over 30 of the country’s top children’s authors and illustrators.  Also hosted by the College was the five-day summer workshop in Best Practices for K-12 Educators, attended by 225 area teachers.

Other forms of service and collaboration with the education community occurred.  The Professional Development Program for in-service teachers offered 276 classes across the state to teachers, counselors and administrators with credit and non-credit offerings.  The local chapter of Phi Delta Kappa sponsored monthly professional development workshops.  The chapter has approximately 90 members; 8 of the 13 officers are from unit faculty.  In addition, a student chapter of Phi Delta Kappa was formed and now numbers another 90 members.  Improving articulation agreements with area community colleges was the subject of formal and informal meetings with community college officials.  Dean Collins and the Superintendent of Grand Rapids Public Schools established the Collaborative Council of Grand Rapids, a local consortium of colleges, universities and intermediate school districts to support Grand Rapids Public Schools with partnerships, grant networks, staff training, and capacity development.  

Areas for Improvement related to Standard 5 cited as a result of the last NCATE review: No areas cited.  
Please indicate how the unit has addressed these Areas for Improvement (Optional).
NA
Standard 6. Unit Governance and Resources. 
The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

Please indicate any significant evaluations, changes and/or improvements related to Standard 6 that occurred in your unit this year:
Changes at the university during the past year had significant and primarily positive impact on the unit in relation to leadership and authority.  First, the School of Education, along with other professional units, was re-named the College of Education; the dean continues to report to the Provost.  Second, the new College of Liberal Arts and Sciences, now under one dean, replaced what had been three separate divisions under three deans.  This consolidation promises improved communication between Education and the arts and sciences.  Third, the University Graduate Council was established, the first such graduate body for the university.  Among other changes, this will ensure that graduate programs are first reviewed by graduate faculty before moving through the entire university curriculum structure.    

Also relative to the unit’s leadership and authority over its programs were efforts to improve the substance of the Teacher Education Advisory Council (TEAC), the formal mechanism to facilitate unit collaboration with the arts and sciences.  This was accomplished by the use of mutually formed agendas; workshops on interpreting state test scores in the majors and minors and mechanisms for follow-up; two-way conversations about assessing professional dispositions; and workshops on preparing for the new NCATE SPA review process.

The dissemination of accurate and consistent information to candidates was improved.  All College of Education publications such as catalogs and other official unit publications were electronically formatted and centralized under the Office of Administrative Services.  The processes for faculty awards and student scholarships were centralized and streamlined.  The Student Information and Services Center, now in its third year and fully operational, had personal contact with virtually every candidate in the unit through admission services, advising, field placement, and certification.  It also served as the host office for admission functions, open houses, and community lunches for faculty and staff.  Brown-bag workshops by the Center’s staff provided updates to undergraduate faculty on policies, processes, and changes in certification.  University-wide information dissemination was enhanced by formalizing the University Advising Committee, which is comprised of professional personnel from the Registrar’s Office, the Advising Resource Center, individual arts and sciences advising centers, and the COE Student Information and Services Center.

Within the College of Education, the faculty governance process was strengthened.

Meetings and decision points were scheduled in advance and stipulated the length of time necessary for advance review of materials.  The College Assembly was established to include all unit personnel: tenure track faculty, visiting faculty, affiliate faculty, professional staff, and office staff.  The Faculty Council was established to include tenure track faculty and to clarify membership, leadership roles, terms of service, and processes for making change.  

The Faculty Council defined and clarified policies and procedures on merit pay, unit membership, course assignments, faculty workload, and online instruction.  The Unit Personnel Committee submitted recommendations on merit pay procedures and sabbatical awards and formed a task force to clarify criteria for tenure and promotion.  In efforts to advance the spirit of shared governance, the Unit Personnel Committee asked the dean to continue her participation in unit personnel meetings, despite university policy verifying that units are under no obligation to do so.  The Curriculum Committee began the first phase of a unit-wide curriculum review that will include needs assessment, alignment with unit and university mission, effectiveness, redundancy, delivery models and long range plans.

For the first time in its thirty-year history, all 90 faculty and staff were housed together on the same campus, with almost all in the same building.  Located on the Pew Campus in downtown Grand Rapids, the Eberhard Center now has 10 classrooms, the Dean’s Office, Student Information and Services Center, Office of Community Outreach, Office of Administrative Services, and offices and work stations for faculty and staff.  Complete renovation of the fourth floor provided new technology stations in each classroom and addressed aesthetic and space concerns.  

After final acceptance of the university strategic plan, the College of Education and other units reviewed individual unit plans for the extent to which they fostered the broader university goals.  College of Education goals mirrored those of the university.  University goals are followed by College goals here: quality education (curriculum alignment); liberal education (collaboration with arts and sciences); community collaboration (external relationships); diversity (recruitment); vibrant campus culture (learning community); financial resources (grants culture); and enhanced visibility (internal and external professional development efforts)

Implementation continued on the Six Initiatives with which Dean Collins charged the unit in 2003.  Several specifics have been mentioned elsewhere in this document, but it is worth noting that all six initiatives met their preliminary goals for the first year and moved forward to more focused action goals.  The six initiatives are: Quality, Diversity and Social Responsibility, Community, Resources, Technology, and Professional Development.  The efforts of the latter two groups were described and accepted for presentation at the Annual Meeting of the American Educational Research Association.

Grant funding increased the unit’s fiscal base by $1 million.  Grant initiatives included the Teacher Academy; Teacher Academy-Holland Public Schools Math Partnership; Cross Cultural Student Teaching; Developing, Reflecting, Exploring Achievement in Middle School Science; Michigan Middle Start II, and the Urban Academy for Elementary Science.  The unit’s grants office is headed by a tenured faculty member, one professional staff member, and two graduate assistants.

The Office of Community Outreach, also headed by a tenure track faculty member, has two professional staff members, an office coordinator, and two graduate assistants.  Among other projects and partnerships mentioned earlier in this report, the office coordinated two major projects especially related to professional and community outreach.  The first, the ACCESS Partnership, is a curriculum enrichment partnership with West Michigan schools to assist teachers and school administrators in understanding issues related to the Arab culture.

The Learning to Give project is establishing partnership schools in Kent, Ottawa, and Muskegon counties.  Billed as the first philanthropy curriculum for K-12 schools, the project is a comprehensive program designed to assist teachers in teaching the importance of voluntary service for the common good of society.  With grant funding from several community foundations and agencies, Learning to Give assists schools and teacher education candidates with over 500 lessons in integrating service learning into already established lesson plans.  During its first year, the number of school partnerships established was double the goal for that year.  Some 10 schools committed to the partnership, with an equal number expressing further interest.  The Summer Institute for K-12 teachers drew 80 participants.  Projects were also undertaken to introduce Learning to Give to introductory teacher education classes and to over 200 student teachers.  Further funding requests were formulated to extend the grants to include lessons for use with special needs students.

In addition to the four graduate assistants mentioned above, another graduate assistant served the Student Information Services Center advising function; three other graduate assistants worked directly with faculty.  With the reduction of teaching load from four courses to three, all tenured and tenure track faculty were provided with a one-course release for professional achievement; in the past, only graduate faculty had a course release as part of their full time workload.  

Major resources were again placed into assessment systems using technology and databases which were designed to serve the assessment goal.  For the third year, the unit retained the services of its contracted technology consultant to implement the three-phase plan for technology and assessment.  The result is a completed and fully operational student database for demographics, admissions, placement, advising, and certification.  The faculty database tracks demographics, course assignments, and course load.  The trends database allows analysis of enrollment, scheduling, and numerous other administrative needs that had previously gone unmet.

All three of the above databases were designed and developed to serve as the infrastructure for the new assessment system required by NCATE Standard 2.  The ultimate assessment system, of course, is described in considerably more detail in this report in the section on Standard 2.  Regardless of the reason for its inception, however, this infrastructure has proved valuable in its own right and has greatly enhanced the unit’s ability to track trends and make informed use of data.     
Areas for Improvement related to Standard 6 cited as a result of the last NCATE review: The expenditures for library resources for education are not consistent with the full-time equivalent student enrollment and credit delivery of the unit.
Please indicate how the unit has addressed these Areas for Improvement (Optional).  Corrected; please see earlier reports.

Section 4 - Program Completers

The total number of candidates who completed education programs within NCATE's scope (initial & advanced) during the 2003-2004 academic year? 
739

Enter the Name of the Person Filling Out the Report: Cynthia E. Mader, Ph.D.
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