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	NCATE ID: 
	11505

	AACTE SID:
	1367

	Institution:
	Grand Valley State University

	Unit:
	School of Education

	Next Accreditation Visit:
	S2006

	Last Accreditation Visit
	S2000

	Deadline to Submit Final Version of Part C:
	12/02/2002
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	Unit Head Name: 
	Dr. Anne Mulder

	Unit Head Email: 
	muldera@gvsu.edu

	Unit Head Phone:
	(616) 331-2092

	Unit Head Fax:
	(616) 331-2330

	Institution Unit Phone:
	(616) 331-5000

	1st NCATE Coordinator:
	Barbara Fournier

	1st Coordinator Title:
	Coordinator of Accreditation

	1st Coordinator Phone:
	(616) 331-6219

	1st Coordinator Fax:
	(616) 331-6515

	1st Coordinator Email:
	fournieb@gvsu.edu

	2nd NCATE Coordinator:
	

	2nd Coordinator Title:
	

	2nd Coordinator Phone:
	

	2nd Coordinator Fax:
	

	2nd Coordinator Email:
	

	CEO:
	Dr. Mark Murray

	CEO Phone:
	(616) 331-2182

	CEO Fax:
	(616) 331-3503

	CEO Email:
	murraym@gvsu.edu


	Is the information above accurate?
	No - Please enter corrections below


	Corrected Unit Head: 
	

	Corrected Title of Unit Head
	

	Corrected Unit Head Email: 
	

	Corrected Unit Head Phone:
	

	Corrected Unit Head Fax:
	

	Corrected Institution Unit Phone:
	

	Corrected 1st NCATE Coordinator:
	Ms. Barbara Fournier

	Corrected 1st Coordinator Title 
	

	Corrected 1st Coordinator Phone:
	

	Corrected 1st Coordinator Fax:
	

	Corrected 1st Coordinator Email:
	

	Corrected 2nd NCATE Coordinator:
	Dr. Cindy Mader

	Corrected 2nd Coordinator Title:
	Director, Admin. Services

	Corrected 2nd Coordinator Phone:
	616-331-6485

	Corrected 2nd Coordinator Fax:
	616-331-6515

	Corrected 2nd Coordinator Email:
	maderc@gvsu.edu

	Corrected CEO Full Name:
	President Mark Murray

	Corrected CEO Phone:
	616-331-2182

	Corrected CEO Fax:
	616-331-3503

	Corrected CEO Email:
	





Section 3 - NCATE Standards Categories & Weaknesses Section
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Section A. Conceptual Framework(s) 

The conceptual framework(s) establishes the shared vision for a unit's efforts in preparing educators to work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

Please indicate evaluations of and changes made to the unit's conceptual framework (if any) during this year: 

	Evaluation: 
During 2001-2002 faculty members engaged in continuing evaluation of the conceptual framework. The framework, embedded throughout the curriculum, is designed to develop teacher candidates who are reflective practitioners and inquiring, ethical and collaborative decision-makers. 

Changes: 
With the leadership of the interim dean and the guidance of a professional facilitator, the unit faculty and staff worked in large and small groups throughout 2001-2002 to create a new and shared vision. As a unit, faculty and staff wrote a mission statement, redefined its vision, and articulated shared values. Concurrently, a smaller faculty task force updated the conceptual framework to reflect the new mission, vision and values. Incorporating these ideals into the conceptual framework has given the unit an increased sense of its future direction.




Conceptual framework weaknesses cited as a result of the last NCATE review: 

	None




Section B. Candidate Performance

Standard 1. Candidate Knowledge, Skills, and Dispositions
Candidates include persons preparing to teach, teachers who are continuing their professional development, and persons preparing for other professional roles in schools such as principals, school psychologists, and school library media specialists. Preparing to work in schools as teachers or other professional school personnel. Know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students.

Please describe the unit's plans for and progress in meeting this standard. (Refer to the NCATE 2000 Unit Transition Plan for information regarding the levels at which units should address Standards 1 and 2 during the first year of NCATE 2000 implementation) 

	Evaluation: 
Faculty from different units worked together throughout the year to plan and implement significant program changes.

Changes: 
Program changes in science, special education and foundations have strengthened candidate knowledge, skills and dispositions.

Content Knowledge for Teacher Candidates
Initial: 
Faculty within the Science and Mathematics and Education units completed revision of elementary Group Science to meet new Michigan Department of Education mandated standards. Renamed Integrated Science, new courses have been developed and existing ones modified to obtain a balanced curriculum that addresses biological, earth/space, and chemical/physical sciences. The Integrated Science program provides elementary science majors with in-depth exposure to all the sciences. The course of study emphasizes connections between disciplines and technology, and the importance of scientific knowledge to our world. Courses also address various teaching and learning styles. The Michigan Department of Education requires that the new major be ready for the 2003-2004 academic year.

Initial: 
The unit was successful in its effort to add its Foundations course, Diversity in Education (ED 225) to the institutional American Mosaic Theme. Previously, students at distant sites were exempt because local community colleges did not offer equivalent courses to satisfy articulation agreements. Diversity in Education (ED 225) will be delivered on-line to students at distant sites. 

Initial and Advanced: 
During 2001-2002, the unit implemented a special education course of study that increased endorsement choices from three to five at the initial level. The program was unique in that it already provided duel endorsements; candidates earned endorsements in two out three special education areas: Mental Impairment (MI) Emotional Impairment (EI) and Hearing Impairment (HI). A Michigan Supervisors of Programs for the Hearing Impaired survey indicated that the most preferred second endorsement for teachers of HI students is Preprimary Impaired/Early Childhood (PPI/Early Childhood,) an endorsement currently available at the advanced level. A pilot program provided initial candidates the opportunity to earn the PPI/Early Childhood or the Learning Disabilities (LD) endorsement within the advanced unit. 

Pedagogical Content Knowledge for Teacher Candidates
Initial: 
In 2002 the Michigan Department of Education mandated new standards for the preparation of elementary and secondary teacher candidates in reading instruction. The state requires six semester hours of reading instruction for elementary certification and three hours for secondary level certification. At the initial level, Reading: Assessment and Corrective Methods (ED 320) has 26 of the 44 new elementary standards embedded in the curriculum, well ahead of the state implementation timetable. All reading faculty use a common ED 320 syllabus insuring that all elementary candidates receive current instruction. Certification standards for secondary candidates have been incorporated into Reading in the Content Area (ED 321). The balance of the reading standards will be implemented in Teaching Reading: The Necessary Skills (ENG 308). 

To serve post baccalaureate students in the Graduate Teacher Certification (GTC) program, initial certification standards have been included in the syllabus for Developmental Literacy for Children (EDR 622). 

Initial: 
The unit expanded its participation in the Michigan Literacy Proficiency Profile (MLPP) project. Based on a statewide vision that mandates that all children read well and independently by the end of the third grade, MLPP is a way to assess a child's progress in acquiring early literary skills. We are the only state institution to have embedded all MLPP proficiencies within required courses. Two faculty members and certified MLPP trainers incorporated the MLPP program into Reading in the Content Area (ED 321). The reading faculty, including affiliate faculty, have been MLPP trained. All elementary candidates, including those in special education, now take ED 320; a B must be earned for MLPP certification.

Advanced: 
The unit created Content/Curriculum Workshops (EDR 600) to train in-service teachers in MLPP techniques. 





Areas of Improvement related to Standard 1 cited as a result of the last NCATE review: 

	The unit does not ensure that all elementary education candidates with two 
special education endorsements have adequate preparation in content areas. 





Please indicate how the unit has addressed these areas of improvement (Optional). 

	Changes: 
The unit recognizes the course content weakness and has made progress in addressing deficiencies. Special education candidates now take Reading: Assessment and Corrective Measures (ED 320). Special education faculty continues to work with the English department and other units to establish an academic major for special education candidates.




Standard 2. Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

Please describe the unit's plans for and progress in meeting this standard. (Refer to the NCATE 2000 Unit Transition Plan for information regarding the levels at which units should address Standards 1 and 2 during the first year of NCATE 2000 implementation) 

	Evaluation: 
The unit continues to move toward implementing a performance-based assessment system that measures candidate knowledge, skills and dispositions. Assessment system components include the Michigan Basic Skills and subject area tests, new admission policies, defined assessment points, folio entries, self-reflective essays and student self assessments.

Changes: 
The unit made strides in setting assessment points. While teacher education admission has increased by 80% in the last five years, students could seek admission up to field application time. It was difficult to plan staff needs for upper level professional courses. Further, it was increasingly difficult to evaluate field placement readiness and insure student compliance with institutional requirements before the start of the professional program. The unit recognized the need to formalize assessment points. A study was instituted to determine how to improve enrollment predictions and insure student preparedness before admission. Course enrollment data for the last nine years was collected and analyzed. A faculty Admissions Committee studied data, made recommendations and implemented a new admission plan that will identify potential candidates early in their academic careers and will provide for an increased interactive advising system. At a newly instituted pre-admission point following Introduction to Education (ED 200), students sign a Declaration of Intent and identify their area of teaching interest and the approximate time of field placement. At this point they receive information on the skills and dispositions needed for successful teaching. Students perform a self-assessment describing their abilities in the outcome areas delineated in the conceptual framework along with a personal mission/philosophy statement. After formal admission to the program, students work with assigned advisors to develop academic folios. Folios contain state and national program standards with expected competencies. At the same time they meet with an advisor to discuss skills and dispositions, students submit a self-assessment describing their abilities. Throughout 2002-2003, faculty will continue to design assessment rubrics. 

Advanced: 
The unit instituted a clearer initial assessment point. The new plan reduces from 12 hours to six, the number of credit hours that can be applied to program requirements if taken before formal admittance. It requires formal admission for all advanced programs, not just degree granting. Students seeking a degree, certificate, endorsement, or approval must be formally admitted to the unit. A Student Policy Task Force has been established to and continues to review and evaluate admission policies.

Data Collection, Analysis and Evaluation
Initial: 
The unit hired a data consultant to streamline and organize data systems and increase unit-wide information access. It is hoped the consultant will be able to assist with data collection and analysis. The new Administrative Services Unit completed an initial grade inflation study. Preliminary analysis began to determine the need for grading policy discussion and revision. In moving toward assessment of candidate dispositions, the Curriculum and Instruction Unit instituted new reflective portfolio procedures for initial teacher education candidates. At the end of elementary fieldwork, each candidate, including those working toward a special education endorsement, will submit five folios that self-assess progress in meeting conceptual framework outcomes. Secondary candidate folios will be designed.

Use of Data for Program Improvement
Initial: 
The unit made a significant change in its relationships with area educators. The interim dean reconfigured the nature and goals of the Customer Advisory Council. Renamed the Professional Advisory Council (PAC), it was enlarged to include more than 100 school administrators and unit faculty and staff. PAC met to discuss how the unit could best serve West Michigan school districts. Data generated from participant response to critical topics was collected and tallied. The unit will develop action plans to incorporate suggestions and ideas that were generated.




Areas of Improvement related to Standard 2 cited as a result of the last NCATE review: 

	None




Please indicate how the unit has addressed these areas of improvement (Optional). 

	None




Section C. Unit capacity

Standard 3. Field Experiences and Clinical Practice. The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.
Please indicate any significant evaluations, changes and/or improvements related to Standard 3 that occurred in your unit this year: 

	Evaluation: 
Faculty, field supervisors, and teaching candidates regularly assess field experiences to ensure its effectiveness for participating school districts, teacher candidates and classroom students. The unit made advancements in field and clinical practice in the past year. 

Changes: 
As part of restructuring, the Student Information and Services Center was created. With the placement and field staff housed together in the center, candidates have received better quality placements.

Collaboration Between Unit and School Partners
Initial: 
The unit continued to strengthen its partnerships with K-12 schools through a new relationship with educators at Holland Public Schools, a school district located 30 miles from campus. Washington School, a K-5 elementary, was selected for a yearlong same site teacher-training program. The school was chosen because of its ethnic and economic diversity. The first group of seven to nine students will spend an entire year at the school and complete both teacher assisting and student teaching. They will participate in all school events, parent teacher conferences, home visits and foreign language initiatives. This is a variation on the two-site field service plan that the unit uses. 

Feedback data and analysis from Graduate Teacher Certification (GTC) graduates, led to changes in field scheduling. Evaluation data indicated that program candidates seeking elementary certification needed more time to concentrate on field service. Elementary GTC candidates now begin their classroom work spring semester which results in fewer classes during fieldwork. 

Design, Implementation and Evaluation of Field Experience and Clinical Practice
Initial: 
The unit initiated a pilot program for on-line field seminars. This was done to accommodate students who needed to student teach close to home. Under the pilot plan, they are visited with the same frequency as students closer to campus but submit all materials electronically for weekly seminars and discussions. They continue to travel to campus for professional development seminars. Follow up data on the effectiveness of this program will be gathered and recommendations made in the coming year.




Areas of Improvement related to Standard 3 cited as a result of the last NCATE review: 

	Not all evaluation instruments reflect the conceptual framework. 




Please indicate how the unit has addressed these areas of improvement (Optional). 

	The weakness sited at the 2000 NCATE visit was corrected almost immediately. In view of the new assessment standards, the unit is continuing to design and institute evaluation instruments that reflect the conceptual framework.



Standard 4. Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Please indicate any significant evaluations, changes and/or improvements related to Standard 4 that occurred in your unit this year: 

	Evaluation: 
The unit remains committed to addressing diversity in course work and field experiences. It makes an effort to recruit and retain diverse candidates and faculty and to continue to expand faculty and candidate knowledge and skills related to diversity and exceptionality.

Experiences Working with Diverse Faculty
Initial and Advanced: 
In October 2002, the institution and its partner university in Ghana, the University of Cape Coast (UCC) received a $100,000 federal grant. The grant will support unit faculty and staff exchanges, preparation for student exchanges, and provide support for improved computerization of UCC academic and administrative services. 

Initial: 
Through the Minority Office Affairs, the interim dean obtained funds to hire a minority visiting professor in Foundations at the initial level.

A new Administrative Professional (AP) position was added in the Student Information and Service Center and filled by a minority applicant. The unit filled a vacant field placement position with a female African American. 

Advanced: 
An advanced education initiative to New Zealand begins in the summer of 2003. Students earn advanced education credit for courses through pre-trip study and in-country educational participation. Students travel to the North Island of New Zealand to study Curriculum Design and Development, Current Issues in Education and Comparative Education. 

Experiences Working with Diverse Candidates
Initial: 
The unit appointed an administrative staff person to be the liaison to the Minority Teacher Education Center (MTEC). The center mentors potential education candidates and has seen its membership grow to nearly 100 in the last two years. A unit faculty member served as an MTEC advisor. 

Advanced: 
In the summer of 2002, advanced education students had the opportunity to complete Practicum/Graduate Field Experience (EDG 685) in China on the campus of Xi'an Foreign Languages University. Seven participating students became teachers of English to secondary Chinese students.

Experiences Working with Diverse Students in P-12 Schools
Initial: 
The university and the Consortium for Overseas Student Teaching (COST) signed an agreement in the spring of 2001, becoming the first Michigan institution of higher learning to join the consortium. Under agreement terms, the unit will send students to overseas locations for field experience. The first education candidate has applied for the program and plans fieldwork in Costa Rica or Mexico.

The unit partnered with the Downtown Grand Rapids YMCA's Minority Achievers Program. With the goal of helping K-6 students from low income, racially diverse families, become excited about learning, students were bused to campus to meet with college students who became mentors as part of their classroom work. The college students, enrolled in Diversity in Education (ED 225), taught the visiting children lessons, which were in turn critiqued by the youngsters. Students at every age, learned from and about each other. The program averaged over 100 students each week throughout the summer.




Areas of Improvement related to Standard 4 cited as a result of the last NCATE review: 

	(Initial Teacher Preparation only) Diversity of education candidates is 
limited. 




Please indicate how the unit has addressed these areas of improvement (Optional). 

	Changes: 
The unit continues to reach out to faculty and students in diverse settings and continues efforts to recruit ethnically diverse candidates.




Standard 5. Faculty Qualifications, Performance, and Development.
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance. They also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

Please indicate any significant evaluations, changes and/or improvements related to Standard 5 that occurred in your unit this year: 

	Evaluation: 
The unit faculty continues to maintain high standards in teaching, scholarship and service to the unit, to the university and to regional K-12 districts.

Changes: 
The unit made strides in increasing the number of full time doctoral faculty, along with tenure track and visiting faculty who qualified at the level of terminal degrees. The unit increased opportunities for professional development and collaboration. 

Qualified Faculty
Faculty awards included: 
·The 2002 Educational Support Program Professor of the Year Award, a university wide award based on student nominations
·Grand Valley Professor of the Week, identified as a quality professor by staff and students 
·The 2002 Pew Teaching Excellence Award for teaching excellence, innovation and exemplary performance

The university instituted a new policy to attract and retain quality additional faculty. In the past there have been two non-tenure track employment categories, one-year contract instructors and those hired on a course-by-course basis. The new policy created an Affiliate category for specialized positions such as field supervisors. Affiliates have been granted more competitive salaries and benefits and do not need to have a terminal degree. They receive renewable contracts for three years and beyond. This institutional policy change meant the unit was able to retain excellent field supervisors and remain competitive with other regional institutions in attracting quality instructors.

Modeling Best Professional Practices in Teaching
Faculty members received training in Blackboard, a software program for online instruction. While learning how to plan and maintain a quality web site, faculty also learned best practices in integrating online instruction.

A unit tenure track professor was selected for inclusion in the Robert and Mary Pew Faculty Teaching and Learning Center Open Classrooms project. Under this project, selected faculty classes are open to other faculty, staff and community visitors. Observers experience what constitutes excellent teaching at the university.

Unit faculty members presented workshops on using technology with best teaching practices at the university-wide Teaching and Learning with Technology Fair. They also presented at seminars and brown bag lunches throughout the year.

Unit Facilitation of Professional Development
The unit received an Eisenhower Higher Education Grant for a project titled Visions for Improving Science Education in Our Schools. The $75,000 grant, a team effort with Grand Rapids Public Schools, underwrote the cost of training unit faculty and nine Grand Rapids elementary school teachers in methods to improve student science achievement. The Vision's focus is to deliver effective professional development in science education to urban teachers in schools that have low science scores on the Michigan Educational Assessment Program (MEAP) test and a student population of at least 50 percent from high poverty and multicultural populations.




Areas of Improvement related to Standard 5 cited as a result of the last NCATE review: 

	None




Please indicate how the unit has addressed these areas of improvement (Optional). 

	None




Standard 6. Unit Governance and Resources. 
The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

Please indicate any significant evaluations, changes and/or improvements related to Standard 6 that occurred in your unit this year: 

	Evaluation: 
The unit moved ahead with continuing energy during the interim dean's second year of leadership. Internally there is more program consistency and continuity and new systems and processes are in place. The unit has achieved a new level of recognition within the university and from the surrounding community. The unit has become more student centered, goal directed and systems oriented. The unit has the leadership, authority, budget and personnel to meet professional state and institutional standards.

Changes: 
The unit reorganized its structure and moved to a new downtown campus location. The interim dean revised the budget process, assessed technology needs and upgraded equipment and opened a new Student Information and Services facility.

Unit Leadership and Authority
The unit was restructured into a single unit that joined initial and advanced faculty together. The result has been increased collaboration and communication among faculty and staff, a horizontal leadership model and more effective and efficient operating systems. 

The former initial and advanced units were reorganized into three academic units and three service units, plus the Dean's Office. The academic units include Curriculum and Instruction, Leadership and Human Services and Foundations and Technology. The three service units are Administrative Services, Community Outreach and Student Information and Services. The vertical alignment has produced more efficient systems and processes that translate into better services for our students. 

Within the unit, the interim dean met twice a month with the six unit heads as a Leadership Team. Twice a semester an Expanded Leadership team, that included unit heads and program coordinators, met for strategic planning. The university, under the direction of the provost, began a search for a permanent dean.

The institution made a governance change that benefited the unit. In years past when the three smaller professional schools became autonomous, they were given rotating membership on all faculty governance committees while the academic divisions had a permanent presence. This meant that the smaller schools had only 2/3-committee membership and every year one school would have no representation. Professional school faculty became change advocates. All three professional schools have been granted full membership on all university committees.

Budget
The interim dean was instrumental in gathering budget information and presenting a truer picture of unit operating costs. By building a better and more accurate case for unit needs, funding was increased by 12% over last year.

Personnel
In 2001 the unit had 38 tenured and tenure-eligible faculty an increase of five positions from the previous year. The number of full time tenured and tenure-eligible females increased from 22 in 0000 to 30 in 2001. 

With unit reorganization and relocation, came the opportunity to look at work systems and procedures. During the year all clerical positions were restructured and two new office personnel position were created. Five part time field positions were consolidated into three full time positions. One new administrative position was created.

The Dean's Office, worked to achieve teaching load parity with the other academic divisions. In January 2003, undergraduate tenure-track faculty will teach three courses as opposed to a current load of four. Advanced faculty has always taught three courses with a fourth release. This change will enable all faculty to engage more fully in applied research.

Facilities 
In the summer of 2002 unit faculty and staff moved from the Allendale campus to the Eberhard Center on the downtown campus uniting the unit in one facility for the first time. The result has been more effective communication among faculty and staff and increased unit efficiency as operational systems have been evaluated and streamlined. A few faculty and staff remain on the Allendale campus. By next year, it is hoped that the entire unit will be housed together. 

The highlight of the new organizational system was the design, building and opening of the Student Information and Services Center. A vision of the interim dean, the center was built and equipped by the university at a cost of $100,000. The Student Information and Services Center is located in the Eberhard Center on the downtown campus. The creation of this facility has given the unit a stronger student focus and a heightened university presence. It is the first such campus center and has become a model for other divisions. The center, under the direction of a faculty director, houses a staff of two associate and one assistant director, three field placement coordinators, four clerical workers and one graduate assistant. 

Unit Resources Including Technology
Last year the Dean's Office instituted a technology review to explore SOE technology needs and build a rational for proper funding. That review resulted in $25,000 worth of new computers, printers and peripherals for appropriate offices. A schedule was designed to allow for planned continuous equipment upgrading.

The university selected the unit as a pilot site for a mobile computer lab project. The wireless laptop computers provide World Wide Web access from any campus location. The equipment is being used in Computers in Education (ED 205). The unit was selected because it offers numerous courses in classrooms in different locations, many of which lack computer technology. The equipment allows the unit great scheduling flexibility and faculty has the opportunity to model best teaching practices. The university plans to use this $78,000 project as a prototype for future wireless labs.




Areas of Improvement related to Standard 6 cited as a result of the last NCATE review: 

	The expenditures for library resources for education are not consistent with 
the full-time equivalent student enrollment and credit delivery of the unit. 



Please indicate how the unit has addressed these areas of improvement (Optional). 

	Changes: 
Library funding has steadily increased and in the current fiscal year, will be fully restored to levels prior to the last NCATE review. Funding was $15,259 in 2000-2001, $16,000 in 2001-2002 and will rise to $20,000 in 2002-2003.
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