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	NCATE ID: 
	11505

	AACTE SID:
	1367

	Institution:
	Grand Valley State University

	Unit:
	School of Education

	Next Accreditation Visit:
	Spring 2006

	Last Accreditation Visit
	Spring 2000

	Deadline to Submit Final Version of Part C:
	12/21/2001




Section 2 - Unit Head Information
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	Unit Head Name: 
	Barbara Fournier

	Unit Head EMail: 
	fournieb@gvsu.edu

	Unit Head Phone:
	(616) 895-2091

	Unit Head Fax:
	(616) 895-2330

	Unit Phone:
	(616) 895-2092

	NCATE Coordinator:
	Barbara Fournier

	Coordinator Phone:
	(616) 895-2085

	Coordinator Fax:
	(616) 895-2330

	Coordinator Email:
	fournieb@gvsu.edu


	Is the information above accurate?
	No - Please enter corrections below


	Corrected Unit Head: 
	Anne Mulder

	Title of Unit Head
	Interim Dean

	Corrected Unit Head Email: 
	muldera@gvsu.edu

	Corrected Unit Head Phone:
	616-895-2092

	Corrected Unit Phone:
	616-895-2091

	Corrected Fax:
	616-895-2330

	Corrected NCATE Coordinator:
	Barbara Fournier

	Title of NCATE Coordinator
	Coordinator of Accreditation

	Corrected Coordinator Phone:
	616-895-2085

	Corrected Coordinator Fax:
	616-895-2330

	Corrected Coordinator Email:
	fournieb@gvsu.edu

	President Full Name
	Mark Murray

	President Email 
	murraym@gvsu.edu





Section 3 - NCATE Standards Categories & Weaknesses Section
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Section A. Conceptual Framework(s)

The conceptual framework(s) establishes the shared vision for a unit's efforts in preparing educators to work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated

Please indicate evaluations of and changes made to the unit's conceptual framework (if any) during this year: 
	Evaluation:
The unit’s conceptual framework articulates our educational mission, objectives and student outcomes. The framework, embedded throughout the curriculum, is designed to develop teacher candidates who are reflective practitioners and inquiring, ethical, and collaborative decision-makers. 

Changes:
A review of the unit’s mission began this fall in a unit-wide strategic planning session and will extend through the year. At the same time small committees will review and revise the conceptual framework to align it with NCATE 2000 performance standards. 




Conceptual framework weaknesses cited as a result of the last NCATE review: 
	None


Section B. Candidate Performance

Standard 1. Candidate Knowledge, Skills, and Dispositions
Candidates include persons preparing to teach, teachers who are continuing their professional development, and persons preparing for other professional roles in schools such as principals, school psychologists, and school library media specialists. preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students "All students" includes students with exceptionalities and of different ethnic, racial, gender, language, religious, socioeconomic, and regional/geographic origins. Assessments indicate that candidates meet professional, state, and institutional standards are reflected in the unit's conceptual framework and include candidate proficiencies.

Please describe the unit's plans for and progress in meeting this standard. (Refer to the NCATE 2000 Unit Transition Plan for information regarding the levels at which units should address Standards 1 and 2 during the first 4 years of NCATE 2000 implementation) 
	Evaluation:
The unit is developing assessment methods that will demonstrate that teacher candidates have the knowledge and skills to teach material effectively so that students learn. 

Changes:
A unit task force is developing and writing a Guided Field Handbook that will begin in Education 200, the introductory education course. The handbook will be the basis for the performance-based student assessment in each subsequent professional course. Student assignments will be correlated to the unit’s conceptual framework/mission statement. 

The SOE is working with the Science Department to restructure the science major. The goal is to strengthen content to meet new state standards. The revised major will include courses in space science and physical and earth science along with traditional ones in the biological and chemical sciences. The new integrated science major will be aligned with state content standards with state proficiency tests.

The unit has responded to the 2000 Michigan Public Act 49. This act requires candidates to acquire two new teaching proficiencies. All elementary and secondary teacher candidates must now complete course work in recognizing reading disorders. Secondly, they must know how to provide needed instruction and support for students identified with specific disorders. Unit faculty members served on a statewide task force to develop reading standards that meet new state English Language Arts content standards and NCATE International Reading Association Guidelines. These standards are embedded in new undergraduate reading courses and the M.Ed. in Reading/Language Arts. 

In partnership with the English Department, the university has approved two new courses that will connect reading theory with practice. English 308 will explore methods and theory of language arts. Education 320 will focus on reading assessment and remedial instruction. New state standards for elementary teacher certification are divided so that each of the above courses will cover half of the 40 standards. The secondary reading course has changed so that it also meets the new standards. Teacher candidates, including those in the special education program, will be prepared in courses that connect research-based assessments and decision-making with developmental and corrective reading instruction.

The unit revised the M.ED in Reading/Language Arts program and aligned it with new state standards. New reading courses have been added, some have been revised and renamed to reflect more contemporary research and practice. In developing the new program, the faculty incorporated recent literacy theory and research. Courses provide students with opportunities to learn how to teach special needs students to read and write. The 33-credit program of the M.ED-Reading/Language Arts has been maintained and at the same time it has been aligned with new state endorsement standards. Students who enroll in the graduate reading program now have six options for earning their degree that include additional endorsements at separate levels and a reading specialist endorsement.

The unit participates in the Michigan Literacy Proficiency Profile (MLPP) project. Based on a statewide vision that states that all children will read well and independently by the end of the third grade, MLPP is a research-based means of realizing that vision. It applies various collection and analytical tools to critical data about literacy developments in pre-K-3 grades. It uses student performance and assessments to reform classroom practices and improve student learning. The state monitors the program’s teacher training. As of June 2001, 800 trainers and 9500 teachers have gone through the program. Since its inception, 45 GVSU teacher candidates have received MLPP training. The unit has proposed that all undergraduate elementary candidates complete the awareness training.

In September 2000, GVSU revised the general education curriculum. This broad-based liberal arts curriculum enriches and complements the student major\minor requirements. Students select courses from three sections: Foundations, Cultural Emphasis and Thematic Groups. A unit task force has written a prospectus for a new theme tentatively titled Integrated Learning. If approved, this theme will build on general education foundation courses, streamline the education major and meet NCATE elementary standards of integrating subjects and concepts across disciplines. If approved, the new theme will include social science courses that integrate the four disciplines of history, geography, economics, and political science. This will strengthen the knowledge base teachers need to meet state licensing standards and tests.

At the graduate level, the unit has reorganized the educational technology program. This program prepares teachers, computer coordinators and school library/media specialists to use technology in K-12 schools. The unit has designed a plan to add a K-12 educational technology endorsement to the M.Ed program. Approval from the State Department of Education is pending. New course offerings will meet National Educational Technology Standards (NETS). Others courses will deal with classroom computer use, courseware development, instructional program development, integrating technology and one that will combine field experience and portfolio development. Faculty members developed a web-enhanced syllabus for core courses. 





Weaknesses related to Standard 1 cited as a result of the last NCATE review: 
	The unit does not ensure that all elementary education candidates with two special education endorsements have adequate preparation in content areas. 





Please indicate how the unit has addressed these weaknesses. 
	Evaluation: 
Special education candidates earn an elementary education certificate plus two endorsements. This certification permits teaching any subject in K-5 classrooms or any subject in K-8 self-contained classrooms. These students follow a rigorous 36-credit psychology/special education major. The unit recognizes the course content weakness and is working to address it while recognizing that students must still fulfilling lengthy state special education requirements. 

Changes:
Both elementary and special education candidates continue to take the same general education courses with the exception of science courses. A combined Science and School of Education task force has reconfigured the elementary science minor and strengthened course content to meet state standards. If approved, all candidates, including special education candidates, will take the new science course. 
The task force is addressing the special education curriculum to strengthen content for these students.

To further strengthen the knowledge-based curriculum, elementary reading courses have changed. Special education candidates will now take English 308: Teaching Reading. This course explores methods and theory of language arts. Education 320: Reading: Assessments and Corrective Methods will focus on reading assessment and remedial instruction. 

The unit is exploring the possibility of an academic major in place of psychology for special education students. This will strengthen the students’ knowledge base.


Standard 2. Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

Please describe the unit's plans for and progress in meeting this standard. (Refer to the NCATE 2000 Unit Transition Plan for information regarding the levels at which units should address Standards 1 and 2 during the first 4 years of NCATE 2000 implementation) 
	Evaluation:
A unit task force has begun work on planning and implementing an assessment system to meet NCATE 2000 standards. This assessment system will be evaluated and refined throughout the next four years. Data on candidate performance will be compiled and used to improve programs.

Changes:
The unit’s stated mission is  to develop reflective practitioners and active scholars who enhance the lives of others through responsible service in a democratic society. Based on this mission statement, the Graduate Studies in Education (GSE) assessment task force undertook a yearlong inquiry into four NCATE standards:
1 Content Knowledge: Do graduate teacher candidates have in-depth knowledge of the subject matter they plan to teach?
2 Professional and Pedagogical Knowledge and Skills: Do graduate teacher candidates have in-depth professional knowledge? 
3 Dispositions: Do graduate teacher candidates reflect the dispositions expected of professional educators? 
4 Student Learning: Do graduate teacher candidates have a positive effect on student learning?

Measured results for the first three standards were obtainable. The fourth objective, the ability of unit teachers to measure student learning, was difficult to measure. 
The GSE assessment committee has recommended that a committee or several small committees begin to plan program enhancements that need to be made so teachers can measure student learning. 

The task force has begun a similar assessment at the undergraduate level. Task force members are refining their investigative tools in an effort to provide more concrete information about teacher abilities to facilitate student learning. 




Weaknesses related to Standard 2 cited as a result of the last NCATE review: 
	None




Please indicate how the unit has addressed these weaknesses. 
	NA


Section C. Unit Capacity
Standard 3. Field Experiences and Clinical Practice.
The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.
Please indicate any significant evaluations, changes and/or improvements related to Standard 3 that occurred in your unit this year: 
	Evaluation: 
Faculty and teaching candidates regularly assess the field experience to ensure that it is effective for the participating school district, the teacher candidate, and the classroom students.

Changes:
The unit has collaborated with K-12 faculty to establish several sites for cluster placement field experience programs. Placing 4-5 teaching candidates in one building allows the coordinator to spend one or two days a week in one building which is cost and time effective. It also allows cooperating teachers opportunities for their own professional development with the coordinator or with each other while their students actively teach. Schools find that teachers have additional time blocks that can be used for curriculum planning and program development. Additional program assessments are underway.

The Customer Advisory Council, (CAC), in past years an annual school superintendents meeting, has expanded its focus. Under the leadership of the SOE Dean, it is now a working partnership between SOE faculty and administrators and K-12 administrative personnel. CAC will: 
· Work to improve communication between school districts in the GVSU’s primary service area (Ottawa, Muskegon and Kent counties) and the unit. 
· Work on methods to improve teacher candidate field experience. 
· Examine core curriculum issues and the needs of the public schools. 

The Dean’s goal for CAC is to provide a forum where the SOE can listen and learn about the public school needs and then formulate plans to bring about change. 

For the first time, the unit will host the FIRE UP Student Teacher Conference. Eight area universities/colleges collaborate in a daylong conference that brings together current student teachers. Participants have the opportunity to learn from master teachers, share experiences, and test their own dispositions for teaching and learning.

The unit recognizes the need for assessing the graduate field experience. A GSE task force is working to develop a standardized evaluation instrument.


Weaknesses related to Standard 3 cited as a result of the NCATE review:

Not all evaluation instruments reflect the conceptual framework.
Please indicate how the unit has addressed these weaknesses:

Changes:

The weakness in evaluation instruments for the Graduate Teacher Certification program was recognized and corrected immediately after the last site visit.
 
Standard 4. Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Please indicate any significant evaluations, changes and/or improvements related to Standard 4 that occurred in your unit this year: 
	Evaluation: 
Diversity among the faculty, student body and teaching candidates remains an area of concern.

Changes:
The existing Graduate Teacher Certification (GTC) program coordinated by the Graduate Studies in Education offers post-baccalaureate options for initial certification within the graduate curriculum. The program has shown steady growth in participants and graduates. This initiative will expand to a northern Michigan satellite site. It is hoped that the program will attract additional minority candidates.

GVSU and the SOE were represented at this year’s National Summit on Diversity in the Teaching Force held in Washington D. C. The summit produced action plan ideas and implementation strategies that can be used to develop local initiatives. This is a critical issue that the university and the unit will address.

The unit continues its Cape Town, South Africa teaching assistant program. Participating students work for six week in an elementary or secondary school; a special education placement is also an option. The program continues to attract more participants. Now in its third year, twelve students will take part in this international, urban, multi-cultural teaching experience.

Graduate students in education have the opportunity to participate in a new three-week New Zealand study program. Students will experience and compare the educational system of the host country to that in Michigan and the U.S. They will study curriculum developments in addition to literacy trends and programs. 

The SOE conducts a study program at the Universidad de las Americas in Puebla, Mexico. Students are exposed to the Mexican educational systems along with the peoples, cultures and environment in Mexico’s third largest city. This program continues to attract graduate students.

After a ten-year hiatus because of civil strife, GVSU and the SOE have resumed its partnership with the University of Sarajevo. The unit has been an active participant since the 1960s when the exchange began. A committee is at work on plans to redevelop teacher exchange programs.



Weaknesses related to Standard 4 cited as a result of the last NCATE review: 
	(Initial Teacher Preparation only) Diversity of education candidates is limited. 




Please indicate how the unit has addressed these weaknesses. 
	Evaluation:
The unit realizes that candidate diversity is not what it should be. A unit task force is seeking ways to increase the diversity of our teaching candidates and help address the shortage of certified minority teachers in our largest urban school district. 

Changes:
The unit task force has done a preliminary survey in the Grand Rapids Public School District to identify those people already placed in classroom who would be interested in certification. Of the 87 survey respondents, roughly half identified themselves as a minority. Follow up meetings have produced a group of non-certified teachers who need a non-traditional route to earning a teacher certificate. The task force is looking into more flexible class times and academic support services that will lead to the successful preparation, certification and permanent placement of minority teachers. 

The university is working to facilitate a smoother transfer of community college students adversely affected by the recent change in general education requirements. It is hoped that this will attract a more diverse student population.

A university-wide task force is examining ways to offer classes in the teachable majors and minors at times more convenient for working adults. It is hoped that this will attract students of diversity into the teaching profession. 




Standard 5. Faculty Qualifications, Performance, and Development.
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

Please indicate any significant evaluations, changes and/or improvements related to Standard 5 that occurred in your unit this year: 
	Evaluation: 
The unit ensures that the faculty is actively engaged in the professional community.

Changes:
The SOE continued its annual Fall Education Lecture Series. Designed to address public school issues in Michigan and nationwide, this year’s theme was Testing and Accountability in the Classroom. Four distinguished speakers, including Michigan’s Superintendent of Public Instruction, provided a diverse range of opinions. The series is open to the SOE faculty, university staff and faculty, and the public. It is well received and well attended.

The SOE continued the Character Education Conference. This daylong event includes speakers who provide ideals, tools and strategies for implementing character education in classrooms, schools and the community. Parents, teachers and community leaders give it high praise. Attendance is increasing.

Our unit will partner with seven area-teaching institutions to present the Cooperating Teachers Conference in March, 2002. This event brings together cooperating teachers, field coordinators and teachers to explore ways to improve the student teacher field experience. Supervising teachers attend seminars on current issues in education including dealing more effectively with practicing teachers. Attendance continues to grow significantly.

The Teacher Education Advisory Committee (TEAC), composed of SOE faculty and the faculty in the teachable majors units who are directly involved with education candidates, meets throughout the year to evaluate and review course content to insure compliance with NCATE and state K-12 curriculum standards. We have enlarged the committee to include more interested faculty members from each department and set up an electronic message system to speed up information dissemination.




Weaknesses related to Standard 5 cited as a result of the last NCATE review: 
	None




Please indicate how the unit has addressed these weaknesses. 
	NA




Standard 6. Unit Governance and Resources. 
The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

Please indicate any significant evaluations, changes and/or improvements related to Standard 6 that occurred in your unit this year: 
	Evaluation:
The School of Education is an autonomous unit that has the resources, authority and personnel to administer, evaluate and revise professional programs. The unit has made significant strides in changing faculty status and make-up.

Changes:
Unit leadership has changed. The unit has an interim female dean who is a past community college president. The new undergraduate unit chair is a female and the new graduate department chair is African American. Both are experienced faculty leaders. These administrators meet regularly and communicate effectively with each other and with unit faculty and staff. The interim dean convenes monthly meetings with the unit’s administrative professional staff. Inclusiveness among the faculty, administrative and clerical staff has never been higher. A unit task force is investigating innovative reorganization and restructuring ideas. A new management plan will be presented in early spring.

The unit has made strides in the increased number of tenure track positions. Concurrently the number of females holding tenure track positions has increased. The unit has been able to increase the number of tenure track positions by six in part because of a university policy change that allows long-time visiting positions to be converted to those of tenure track ranking. The unit also added three new visiting instructor positions that teach computer classes. The unit recognizes continued need to recruit faculty of racial and cultural diversity.

The unit consolidated five part time field placement positions into three full time positions to streamline the placement process. A new administrative position was created to handle NCATE accreditation and state curriculum requirements. This year the unit filled five tenure-track positions and three full time visiting positions. Additional undergraduate faculty office space was made available in the Eberhard Center on Grand Valley’s downtown campus.

The unit has established a technology task force. This group will evaluate the current state of the units’ technology systems and equipment. It will recommend a plan for information storage, database access, data to track, how to keep hardware and software current, and how to design a viable web presence.

The university budget committee has acknowledged that the SOE is under funded. They have asked for and received a rationale for additional SOE funding. Under the leadership of the interim dean, the unit is developing a new budget process. All programs are under evaluation. Using NCATE recommendations, we will prioritize our programs and efforts.
Under the leadership of the interim dean, the Teacher Education (TE) unit and the Graduate School in Education (GSE) has each been given its own budget. This will mean better program planning and better monitoring of expenditures.

Unit heads now have direct responsibility for coordinating the faculty review. They will make recommendations to the Personnel Committee for all renewals, promotions and tenure awards.

Several small committees are studying the feasibility of a consolidated SOE in one downtown location. When this is accomplished it will mean:
· Increased faculty communication
· Reduction of fragmented programs
· Established sequence of study
· Sharing of faculty leadership
· Greater SOE identification
· Greater access to the SOE by an urban population
· The unit will grow into a metropolitan SOE




Weaknesses related to Standard 6 cited as a result of the last NCATE review: 
	The expenditures for library resources for education are not consistent with the full-time equivalent student enrollment and credit delivery of the unit. 

Evaluation: The unit realized that expenditures are low and is making plans for increased spending in next year's budget.



Please indicate how the unit has addressed these weaknesses. 
	Changes:
The unit has increased its budget appropriation for library resources. Increases are planned each year until it meets acceptable funding levels.




Section D. Other weaknesses cited during the prior visit.

Other evaluations, changes and improvements during this year: 
	None




Other weaknesses cited as a result of the last NCATE review: 
	None




Please indicate how the unit has addressed these weaknesses.
Section 4. - Program Information from Title II, Appendix C, Institutional Questionnaire, Section II, Program Information.
(Note: The data reported here should be identical to what was submitted to your state on April 7, 2001)
Teacher preparation program definition

A. Enrollment: What was the total number of students enrolled in your teacher preparation program during the academic year 1999-2000, including all areas of specialization? 
	1113 (total number of enrolled students; from Question A.1)



B. Supervised student teaching: How many students (in the regular program and any alternative route programs) were in programs of supervised student teaching during academic year 1999-2000 
	635 (total students in supervised teaching; from Question B.2)


	Number of supervising faculty (Supervising Faculty Definition)
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	1999-2000
	Prior Year

	Appointed full-time faculty in professional education
	11
	N/A

	Appointed part time faculty in professional education and full-time in institution
	0
	N/A

	Appointed part-time in professional education; not otherwise employed by institution
	12
	N/A

	Total supervising faculty
	23
	N/A

	1



Participation data: (question 5)
a. The average number of hours per week required of student participation in supervised student teaching in these programs was: 
	30 hours.


b. The total number of weeks of supervised student teaching required is: 
	15 weeks.


c. The total number of hours required is: 
	450 hours.



Additional Changes in the Unit:
none

Enter the Name of the Person Filling Out the Report: Barbara Fournier
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