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In the five years since the last NCATE visitation, significant developments have occurred at Grand Valley State University and in the School of Education.  As we relate these developments to the NCATE standards, we will highlight three aspects of the unit and the university.     

Continuity  

The institution and the unit have both benefited from unusually stable leadership.  Executive officers of the university are among the longest serving in the nation.  The unit is entering one of its longest periods under the same leadership, and its revised governance structure has been put in place and is functioning well.    

Vitality   

Institutional and unit vitality is clearly visible in enrollment growth, community presence and the promise of long-term sustainability.  Campus construction projects, increase in faculty and staff, and the addition of several programs all testify to continuing energy and vigor.  

New Initiatives    

Like the university, the unit is relatively young; however, it is increasingly able to focus on long-term rather than short-term goals. We see the results in greater program depth and quality, better internal coordination, improved service, more involvement statewide and nationally, and greater possibility of substantive change as we look ahead and plan for the future.  

The Institution

Established in 1960 as a regional university serving West Michigan, Grand Valley State University is accredited by the North Central Association of Colleges and Schools.  After the most recent review in 1998-99, NCA accreditation was extended to 2008-09. 

Grand Valley is located on 900 acres in semi-rural Allendale, midway between Lake Michigan to the west and Grand Rapids, the second largest city in the state, to the east.  The Allendale campus houses undergraduate programs in the arts and sciences and some professional programs.  The Grand Rapids campus serves as the center for all graduate programs and most professional programs.

Grand Valley’s mission and objectives appear in full in the university catalog (pp. 2-3).  The opening statement declares the university’s role to be that of “a public, comprehensive institution which provides educational services to West Michigan” (p. 2).  This role is to include liberal arts and professional education, advancement of knowledge, application of knowledge for societal needs, preparation of graduates in a global society, and serving the needs of the region and the state of Michigan.

 The Institution

Change  

In the 1997 Institutional Plan, Grand Valley State University reaffirmed its long-standing mission as a teaching institution, at the same time clarifying and expanding the role of scholarship within its mission.  The relationship between the two is now communicated in the university motto: “Teaching Excellence Enhanced by Active Scholarship.”

Since 1995, student enrollment increased from 14,000 to its current 17,500 (12,900 FTE).  Of these, 82% are undergraduates, 61% are female, 69% are full time students, 51% come from the surrounding tri-county area, and 56% are transfer students.  The profile for entering freshmen shows a high school grade point average of 3.3 and average ACT score of 23.  Student-faculty ratio is 22:1.  Average class size is 25. 

The minority population of our three-county central service region is approximately 11%. Asian and Native Americans comprise about 1%, Hispanics 3%, blacks 7%.  Minority student population is approximately 9%, tenure track faculty 14.5%.   

For twelve years Grand Valley has been the fastest-growing public university in the state.  New facilities include apartments, townhouses, art complex, renovated music and classroom buildings, science complex, student services center, and fitness center.  Fall openings are scheduled in Grand Rapids for the DeVos Center for international business, Secchia Hall for graduate housing, and the Keller Engineering Laboratories Building.  An array of offerings is provided for students in Holland, Muskegon and Traverse City.  Distance education includes interactive television, telecourses, and on-line courses.

Before turning our attention to the unit, it might be instructive to note two factors unique to the state of Michigan and to Grand Valley.  Each factor has affected the character of the institution and will continue to do so as we look to the future. 

First is the non-centralized nature of public higher education in Michigan.  Having no centralized body that coordinates or monitors programs or service areas, public universities experience a high level of competition for funding.  The report of the North Central Association describes this climate as “entrepreneurial,” while at the same time granting the remarkable flexibility this autonomy allows Michigan institutions such as 

Grand Valley in shaping and following their mission (Report of the North Central Association of Colleges and Schools, p. 53). 

The second aspect is the tenure of Grand Valley’s executive officers.  President Lubbers has been in office for thirty years and is only the second president the university has known.  Two of his three vice presidents, including Provost Niemeyer, have held office more than thirty years.  To borrow again from the North Central report, “The remarkable progress of the campus, including its growth, community position, and its clear mission and shared vision are a tribute to the long and very effective service of the current administrative team” (p. 55).  Within the next five years, it is anticipated that Grand Valley will experience an almost complete change in leadership.  Clearly, it has a solid foundation from which to proceed.

The Unit
The Unit

In 1968 the School of Education was authorized by the State of Michigan to recommend candidates for state teacher certification.  In 1988 the unit received NCATE accreditation 

The evolution of the unit’s mission has been similar to that of the university’s.  Initially committed to preparing classroom teachers within a strong practitioner emphasis, the unit’s student clientele expanded to include administrators, curriculum consultants, technology specialists, and other educators.  The practical emphasis remained while the commitment to developing active scholars has been strengthened.  In our conceptual framework we now express our mission as the development of professional practitioners and active scholars who will enhance the lives of others through responsible service in this democratic society.”   

Teacher Education (TE) is housed on the Allendale campus.  About 400 students are admitted each year for initial certification. Students do not major in education; rather, they earn a major through one of the arts and sciences departments.  Liberal arts faculty advise in major, minor, and degree requirements.  Education faculty advise for the  professional program and certification.   Frequent communication facilitates the connections required by this dual advising system.  In addition to classes in Allendale, Teacher Education coordinates offerings in Holland, Muskegon, and Traverse City.

Advanced Studies in Education (ASE) is located on the Grand Rapids campus. The department offers three M.Ed. degrees, 12 emphasis areas within these degrees, and 13 teaching endorsements.  The advanced program offers one degree concentration not related to K-12 education, College Student Affairs Leadership.  ASE coordinates selected advanced degree offerings in Muskegon and Traverse City.  Advanced Studies also coordinates Graduate Teacher Certification (GTC), which offers post-baccalaureate options for initial certification within a graduate curriculum. 

Initial Programs:

· Elementary General Education 

· Secondary General Education   

· Elementary Special Education    

Advanced Degree Programs (M. Ed.):  

· General Education: 

Early Childhood, Elementary, Gifted and Talented, Educational Technology, Educational Leadership, English as a Second Language, Middle and High School, Adult and Higher Education   

· Reading/Language Arts: Reading and Language Arts

· Special Education: 

Preprimary Impaired, Learning Disabilities, Special Education Administration

Advanced Programs for Michigan Endorsement, Approvals, and Certification:  

· Early Childhood, Elementary, Secondary, Middle Level (in process), School Library Media, Reading, English as a Second Language, Learning Disabilities, Emotional Impairment, Mental Impairment, Preprimary Impaired, Special Education Director, Special Education Supervisor, Professional Certification

The Unit
Change 

As the university has grown, so has the unit.  Currently, full time faculty and staff show a 34% increase since 1995.  Student enrollment increased 19% between 1995 and the 1999 AACTE report.    Graduate enrollment increased by 22%, undergraduate by 12%. 

To accurately identify the consequences of rising enrollment, however—especially at the initial level—it is important to note that each new general education student admitted to the professional program represents not one but at least two additional field placement semesters.  Each new special education student represents at least four additional field placement semesters.  Clearly, the increase is more than just arithmetical. 

Last year Teacher Education and the Dean’s Office moved into offices and classrooms in a newly constructed wing of Mackinac Hall. Graduate faculty will expand their space on the top floor of the Eberhard Center in Grand Rapids after construction-related moves take place in fall semester, 2000.  In the last five years, the unit has implemented several new programs, instituted community and professional outreach initiatives, hired new and well-qualified faculty and staff, and has a new governance structure with two department heads and designated program coordinators to assist in maintaining consistency in the curriculum.

The School of Education is well positioned to continue its focus on substantive change.  We have articulated and refined our conceptual framework and made progress in the design of our professional programs.  Our candidates are sought after by school administrators. We have alternate procedures to identify promising candidates who fall outside the standard requirements.  Our new faculty have infused the program with their energy and scholarship, and the unit has been the recipient of increased financial resources.

Standard I: Professional Education 

Standard I: The Design of Professional Education

Standard I (A-F): The Curriculum 

Initial Programs.  Initial candidates at Grand Valley State University have always earned an academic major, due in no small part to the university’s early and ongoing identity as a liberal arts institution.  Secondary candidates also earn a minor from one of the arts and sciences; elementary candidates earn a minor of seven classes distributed across several disciplines.  Special education candidates earn elementary certification, a major in Psychology/ Special Education, and two of these three K-12 categorical endorsements: hearing impaired, emotionally impaired and mentally impaired.  Minimum requirements for the academic major are 30 to 36 credit hours; many majors exceed the minimum.  Each major includes an integrative capstone course in the discipline.  In addition to the seminars and observation visits conducted by Teacher Education faculty, subject area faculty for secondary and K-12 students teach content seminars and conduct observation visits during the first semester of undergraduate field experience.   

Advanced Programs.  Advanced candidates select a specific master’s degree emphasis area.  All advanced candidates take one foundations course from each of these three areas: psychology of education, research and evaluation, and issues in education.  All candidates complete a master’s thesis or project.  

Change
Initial and Advanced Programs.  The most substantive change in this category has been the development of our conceptual framework, which articulates our philosophy, mission, objectives and educational outcomes, and explains curriculum design and assessment methods to ensure these outcomes are met.  The conceptual framework details the mission stated earlier in this report.    It also identifies our objectives (developing reflective practitioners and making a difference in diverse communities) and explains our educational outcomes (inquiry, ethics, collaboration, and decision making).  
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Standard I: Professional Education (The Curriculum)

Change (continued)

Review of our conceptual framework began in fall semester, 1997 with the formation of a 10-person faculty committee that included the Dean and Assistant Dean.  The first year’s 

work culminated in summer, 1998, with the full committee attending the NCATE 

Continuing Accreditation Seminar in Washington, DC. After several more months of discussion, amendments and revisions by the full faculty, we have a document that outlines our program and provides a foundation for further review.  The committee continues to meet at least monthly on programmatic issues related to accreditation and state approval and to bring these issues before the full faculty.  

New Initiatives

Initial Programs.  A revised general education program will begin in fall, 2000.  It will include three segments: foundations courses from the arts, humanities, mathematics, natural and social sciences; cultural requirements emphasizing U.S. diversity and world perspectives; and a thematic emphasis chosen from several thematic groups.    

The formation of an Interdisciplinary Major for elementary candidates is under examination by a task force of deans and faculty.  The intent is to provide solid academic grounding along with the breadth needed for instruction at the elementary level.  

Initial and Advanced Programs.  Our most important priority is to continue the integration of curricular and assessment measures within our conceptual framework.  A faculty group has been appointed to coordinate and implement NCATE 2000 standards on performance assessment in conjunction with the recently approved Michigan Assessment of Pedagogy.  A second faculty group will examine the design of current graduate programs and recommend future directions.  This group will extend the present roles of the unit’s Assessment Committee, and its efforts will be supplemented by a consultant from Kent State University whose work will begin this summer.

Standard I (G-H): Delivery of the Curriculum
Initial Programs.  In Teacher Education, commitment to extensive field experience has been a constant, with the half day teacher assisting/pre-teaching semester preceding the full day student teaching semester.  Candidates participate in at least two full semesters of clinical experience in at least two different sites.  Some candidates participate in as many as five semesters depending on program. One of these field semesters must occur at a site defined as multicultural, that is, with at least a 20% non-white student population. Students in the Graduate Teacher Certification program participate in a yearlong field experience, usually at the same site.  

Advanced Programs.  Students earning additional teaching endorsements participate in a three-to six-credit practicum, a requirement which goes beyond state regulations.  At both levels, full time faculty coordinate clinical experiences, conduct regular seminars with candidates, and participate in planning sessions with part time field coordinators.    

Standard I: Professional Education (Delivery of the Curriculum)

Change

Initial Programs. A 15-credit common core of professional courses is now required for all Teacher Education candidates regardless of certification.  Diversity in Education (ED 225) and Managing Classroom Environments (ED 310) were added to the required curriculum in response to requests from administrators and graduates.  Three to six Professional Development Days were initiated in each of the two clinical semesters. The Social Science major was replaced by a more focused Social Studies major.  A second mathematics methodology course (MTH 222) was added for elementary candidates. 

Graduate Teacher Certification was established in 1996 for post-degree students seeking initial certification.  It has grown from 16 students in the first cohort to 30 (out of 45 applicants) in the fourth cohort.  Some 60 applicants are anticipated for the fifth cohort.

Advanced Programs.  The state approved three new and/or revised programs: Early Childhood Education, School Library Media and English as a Second Language. Revisions for the Middle Level endorsement recently received university approval and will be submitted for state approval.  The emphasis area of Secondary, Adult and Higher Education has been separated into two areas: Middle and High School and Adult and Higher Education. Within each of the two areas, the newly approved Physics concentration was added to the existing concentrations of English, Mathematics, History, and Biology.  Within Adult and Higher Education a concentration in College Student Affairs Leadership is also available.

Advanced Studies in Education initiated offerings in Traverse City/Petoskey and coordinates them with the services of the Office of Continuing Education.  Faculty who teach distance education courses via interactive video also travel to distant sites for advising and on-site instruction.  Two full time visiting faculty were appointed to the Traverse City/Petoskey site to provide connections with that community of learners.

Initial and Advanced Programs.  At both levels students and faculty have made progress in incorporating technology into their instructional and professional activities.  The university provides e-mail accounts for all students and faculty.  On-line records are available to students and faculty for advising and curriculum planning.  The library system and most databases are accessible on and off campus.   An excellent student-to-computer ratio of 6:1 contrasts with the national average ratio of 37:1. 

Faculty members model the use of technology in their instruction and research, and students are required to incorporate technology in their instructional plans and classroom instruction. A number of faculty use Front Page and Course Information programs to supplement information acquisition by students in their classes.

To facilitate field placement at both levels, we have added five half-time visiting faculty (all former school administrators) as field placement coordinators.  We have expanded the geographical radius of field placement sites to approximately 60 miles in order to ensure high quality placements for growing student enrollment.

Standard I: Professional Education (Delivery of the Curriculum)

New Initiatives

Initial Programs.  A proposal has been submitted to university governance to have Diversity in Education (ED 225) fulfill the general education cultural diversity component.  In some sections of the course we are piloting a service-learning component of 18 clock hours of field experience in an urban, culturally diverse classroom setting.  This alternative pedagogy may present and reinforce the concepts of the course more effectively than traditional methods and help students assess their commitment to working with all students. 

We are planning to move the required Computers in Education (CS 205) from Computer Science into Teacher Education. We have retained a former school district instructional technology consultant to assist in transforming the course into laboratory components attached to upper-level courses.  The intent is to place instruction closer to actual field experience and relate it more closely to the knowledge base of professional education. 

Advanced Programs.  The unit is exploring the development of programs beyond the master’s degree.  Possible curricula could include educational technology and/or educational leadership.  Alternate delivery methods such as on-line courses are being considered. 

Initial and Advanced Programs. Special education requirements are being revised to accommodate a broader K-12 endorsement.  Within specialty areas at both levels, the guidelines of many learned societies are undergoing revision, as are subject area guidelines at the state level. We continue to maintain and strengthen our communication with the arts and sciences as more frequent and in-depth discussions are needed about these common objectives.  

Standard I (I): Professional Community

Initial Programs. The Inter-Institutional Teacher Education Council is composed of faculty from eight area colleges and universities and meets monthly.  It hosts two events: the Fire-Up Conference for student teachers each semester and the Cooperating Teachers’ Breakfast to link professional faculty with supervising teachers each semester. 

A two-year partnership resulted from a Goals 2000 grant for Teacher Education faculty to assist in the development of school personnel at Buchanan Elementary in Grand Rapids.

Initial and Advanced Programs.  A university partnership with the Aberdeen Mathematics/Technology Academy is coordinated by a faculty member who assists in bringing students to campus for thematic activities and bringing university faculty to the school site.  University faculty in mathematics, geology, physical science, physical education, performing arts, nursing, computer science, library and Water Resources Institute have participated in several programs; the English department also conducts a weekly clinic in the school.  

Standard I: Professional Education (Professional Community)

A partnership was formed with Muskegon Heights High School and Nelson Elementary in 1992 under the Michigan Partnership for New Education (MPNE).  A senior faculty member assisted the schools in administrative and faculty development.  In 1996 MPNE was discontinued, but the Michigan Professional Development Schools Consortium extended the relationship with Muskegon Heights High School until this year.  

Unit personnel are active participants in two state organizations to improve teacher preparation.  Deans from the 13 public state institutions form the Michigan Deans’ Council.  Personnel from all 35 public and private state institutions form Directors and Representatives of Teacher Education Programs (DARTEP).  Each organization is also a direct channel for communication with the Michigan Department of Education.  

Change

Initial Programs.  The Teacher Education Advisory Council was reconfigured to improve communication with liberal arts faculty on issues of student advising, admission, and linking disciplinary majors with state and national standards.  English and education faculty have met bi-monthly for three years to coordinate teacher preparation in language arts.  The Student Council for Exceptional Children has earned state awards for its activities and this year is hosting a statewide student symposium. 

Advanced Programs. The Professional Development Partnership (former Venture Program) links in-service professional development with credit bearing university offerings in school districts across the state.  Begun in 1995, it has grown from 428 students during its first year to 598 student this past year. 

Beyond the level of masters programs, an unusual alliance between two universities is bringing the first education doctorate offered primarily in Grand Rapids.  Cohorts of about 20 students, primarily Grand Valley graduates, earn Eastern Michigan University’s Ed.D. in Educational Leadership.  Grand Valley courses may fulfill cognate requirements, and courses are offered at Grand Valley.  Begun as a pilot program in 1998, the presidents of the two universities recently extended the agreement to 2012.  

Initial and Advanced Programs.  The Annual Fall Lecture Series has completed its second year, with standing room only at some of this year’s presentations.  Daytime seminars for school personnel augmented the lecture topics of character education and technology in education.  The Annual Customer Satisfaction Luncheon, now in its third year, invites school personnel to share their perspectives on candidate preparation and staffing needs. 

The two-day Celebrate Literacy Conference began two years ago and is sponsored jointly by the School of Education, English Department, and University Library.  Last year we began the end-of-semester Education Convocation to recognize our graduates in a more personal way than the university commencement allows.  Convocation honors students and their families, welcomes new graduates to the profession, and commends selected alumni who are area leaders in education.   

Standard I: Professional Education (Professional Community)

Change (continued)

Two new publications have enhanced regular communication between the unit and the professional community.  In 1998 the unit began the publication of Colleagues, a semi-annual newsmagazine showcasing the activities of our unit and our colleagues in area schools.  It is distributed to over 10,000 students, alumni, faculty, schools, and statewide bodies. The new weekly newsletter, Monday Dispatch, keeps faculty across the university up to date about unit activities. 

New Initiatives

Advanced.  Educational leadership faculty are launching Women in Educational Leadership to join 150 female students and graduates with female school administrators in the area for professional support and mentoring opportunities.

Initial and Advanced.  Faculty and administrators at both levels continue to expand their interactions with part time faculty.  In addition to regular meetings held by coordinators with part time faculty, the unit hosts an evening dinner/meeting each semester to build relationships and strengthen program coordination.    

This year the unit will undertake formation of an alumni association.  Our first teacher education graduates are now nearing retirement age, and the time is right to join with our alumni in an official partnership.  The endeavor will be facilitated by the dedication later this year of the university’s new Alumni House.      

Beginning this year, our candidates may request a student teaching placement in charter school sites that meet our usual placement guidelines.  Michigan legislation allows universities and school districts to charter public school academies (charter schools).  Grand Valley has chartered 27 such schools to date.  The charter school office is located on School of Education premises in Mackinac Hall but performs its function through the Office of the President, not as part of the unit’s organizational structure. Relations between the unit and the charter school office are good, and the Grand Valley charter school operation enjoys a reputation for excellent oversight of its schools. 

Standard II: Candidates
Standard II: Candidates in Professional Programs

Standard II (A): Qualifications of Candidates

Initial Programs.  Teacher Education requires a 2.8 minimum grade point average for admission to initial programs (raised from 2.5 in 1992).  Other admission requirements include the Preprofessional Teacher Perceiver interview assessment, prior service with youth, two personal recommendations, and passing scores on the state Basic Skills entry test.  The Graduate Teacher Certification program has similar criteria and, in addition, requires a 3.0 grade point average, acceptance to the master’s degree program, and passing scores on state Subject Area exit tests before beginning the professional program.  

Advanced Programs.  Advanced degree candidates must possess a prior 3.0 grade point average, or earn a total score of 1300 on the Graduate Record Examination general test, or demonstrate outstanding performance in nine credits of specified courses.

Change 

Initial Programs.  Five years ago we began requiring candidates to participate in a structured interview with a university counselor using the Preprofessional Teacher Perceiver.  The interview assessment was instituted to assist faculty in identifying promising candidates and assist students in further career assessment.  Interview profiles are available to students within a few days after the interview and include instructions for interpretation.  Students whose profiles are in the low predictive range are required to arrange a series of meetings with faculty for guidance in further self-assessment. All students are encouraged to meet with faculty to discuss their interview profiles. 

Teacher Education is completing the first two semesters of a pilot alternative admission process.  Candidates who do not meet traditional requirements may be considered on other factors such as performance on exit tests, preparation of a pre-professional portfolio, and presentation of a classroom lesson before a faculty committee. 

Advanced Programs.  In 1997, we established the admission alternative whereby advanced students who do not meet regular academic or test criteria, may request special consideration upon completion of a 3.75 average over nine credits of specified courses. 

Initial and Advanced Programs.  To attract qualified candidates, unit personnel participated annually in close to 100 events for prospective students.  Some events were conducted by faculty, most by professional staff.  The events were held on and off campus, in and out of state, and were addressed to a variety of audiences including pre-education students seeking program admission, high school students, parents and counselors, community college students and counselors, students with prior degrees seeking initial certification, and in-service teachers seeking endorsements or degrees.  

Standard II: Candidates (Qualifications)

Change (continued)

Scholarship awards, most of which require a 3.0 grade point average, are intended to attract and retain qualified candidates.  Awards have increased from $5500 three years ago to over $25,000 this year, due mostly to new awards from the Faculty Teaching and Learning Center.  Scholarship opportunities are widely communicated to potential applicants through brochures, the university catalog, focused mailings, and in-class announcements.  

Standard II (B): Composition of Candidates 
Initial Programs.  Our initial candidates are diverse in enrollment status, economic status, residence, prior life experience and race—the latter to a lesser degree than we would like.  Post-baccalaureate initial candidates bring a wide array of backgrounds: The four cohorts in Graduate Teacher Certification have included a dentist, farmer, international banker, artist, naval officer, attorney, at-home parents, and students with prior masters degrees, doctorate, law degree, and pharmacy degree.  The 1999 AACTE report showed that minority undergraduate students comprised 3.5% of full time enrollment in the unit.  

Advanced Programs.  Most advanced candidates are certified teachers and attend part time in late afternoon, evening, weekends, or summer.  Many travel to class from distant parts of the state or participate in distance education offerings.  The 1999 AACTE report showed that minority graduate students comprised 14% of unit full time enrollment.   

Change

Initial Programs. The Minority Teacher Education Center (MTEC) is our most direct initiative for increasing the number of minority students at the initial level.  Sponsored by the Office of Minority Affairs, the program offers four years of financial aid to eligible students, conducts weekly informational meetings, sponsors service activities and mentoring opportunities, and coordinates summer work arrangements with the Grand Rapids Public Schools. The MTEC program works closely with faculty and staff from the unit and helps participants develop relationships within the school district. Current MTEC membership has grown to 81 students, although factors such as ineligibility and program change reduce the number who eventually seek admission.        

In 1996 we discontinued the Urban Teacher Preparation Program (UTPP).  Begun in 1990, UTPP was a cooperative arrangement between Grand Valley, Grand Rapids Public Schools and Grand Rapids Community College to assist Grand Rapids Public Schools non-instructional staff in earning their baccalaureate degree and teacher certification.  Incentives included financial assistance, professional mentoring, and flexible work arrangements.   The program’s goal was to have 20 certified teachers within five years.  Although 150 individuals began the program, only four finished within a six-year period.  Extensive evaluation showed the program to be well administered and financially well supported by the partners, but expectations were probably unrealistic for a population of older adults already encumbered with major life responsibilities. 

Standard II: Candidates (Composition)

Change (continued)

In 1997, the UTPP program was replaced by a cooperative venture among the same partners.  Aimed at younger students, the AHAANA-Teacher Education Program (ATEP) draws its name from the acronym for “Asians, Hispanics, African Americans and Native Americans.” It targets middle and high school students with mentoring, service opportunities, career counseling, and participation in the Young Educators Society.  Students from ATEP who graduate from Grand Rapids Public Schools, then attend Grand Valley and participate in MTEC as they earn their degree and teaching certificate, will qualify for advanced salary consideration on the Grand Rapids district pay scale.  To date, 16 students were awarded scholarships.  Of these, 14 students are still in college and in the program.  

University mathematics, science and education faculty collaborated on a multifaceted introductory science course directed toward first-generation college students interested in math/science careers, including teaching mathematics and science.  An Eisenhower Grant supported this effort, but other funding sources will be needed in the future to sustain the project. 

Initial and Advanced Programs.  A second education scholarship was instituted at both levels specifically for minority candidates.  Awards for minority candidates have increased from previous levels of $1000 annually to current levels of over $17,000 annually.  Nine students received awards during this year’s first application cycle from the Faite Mack African-American Teacher Education Scholarship and the new Faculty Teaching and Learning Center Scholarship for Minority Students in Education.      
New Initiatives 

Initial and Advanced.  As the number of potential minority candidates begins to increase through the efforts of MTEC, we must now concentrate on their retention and eventual admission to the professional program.  Strengthening connections with MTEC is one measure.  In addition, the increase in course offerings in off-campus areas with high minority populations, e.g., Holland and Muskegon, holds the prospect of easier access for minority candidates at both levels.

Standard II (C): Monitoring and Assessing Progress of Candidates
Initial and Advanced Programs.  Monitoring the progress of initial candidates begins before admission and includes advising by arts and sciences faculty, education faculty, and professional staff within the unit. At both levels, all regular faculty schedule at least four hours per week for student advising with prospective or current students.  Professional staff and faculty conduct periodic orientations for interested students and newly admitted students.   Professional staff are available on a daily basis for individual 

advising and information, make group presentations in introductory and exit classes each semester, and hold twice-monthly post-baccalaureate student information sessions.  The latter were attended last year by over 800 individuals. 

Standard II: Candidates (Monitoring and Assessing Progress)
Change
Initial Programs.  The monitoring and assessment of student progress in Teacher Education received an electronic boost with the design and implementation of a new database by the Coordinator of Admission and Placement.  It replaced a previous system that was neither Y2K compliant nor powerful enough to accommodate our needs.  Furthermore because of the appointment of five part time visiting field placement coordinators, referenced earlier in this report, the coordinator of what was essentially a one-person placement operation can now turn full attention to upgrading advising and other services.  In addition, Teacher Education now houses a small advising center.

Initial and Advanced Programs.  At both levels student services benefited from additional clerical staff, and a graduate assistant now works at the initial level. Services at both levels now include in-person appointments, telephone conferences, information sessions, new-student orientation, group advising, walk-in assistance, graduation audits, and numerous other forms of assistance provided mostly by professional staff. 

New Initiatives

Advanced Programs.  An advisory group has submitted a proposal to the ASE department chair and the Dean for a student service center offering expanded services and staffed by additional professional personnel.  The service would be modeled on the advising center at the initial level and modified to meet the needs of the growing numbers of master’s degree candidates and post-baccalaureate students seeking initial certification at the graduate level.  
Standard II (D): Ensuring Competence
Initial Programs. Faculty members assess candidates’ eligibility for advancement to the next level.  Field experiences require positive faculty recommendations and minimum grades of B-.  Faculty and students draw up individualized remediation plans in the event of unsatisfactory student performance in a clinical experience. Exit competencies include a 2.8 grade point average for Teacher Education, 3.0 for Graduate Teacher Certification.  

Advanced Programs.  Faculty and students meet individually to establish planned programs leading to the desired degree, certificate and/or endorsement; faculty must authorize changes to the planned program.  Exit competencies include 3.0 grade point average and satisfactory completion of the master’s project or thesis.  

Initial and Advanced Programs. Faculty and professional staff review candidates’ eligibility at the end of their programs.  In addition to academic competencies, candidates must earn passing scores on the Michigan Test for Teacher Competence before receiving a certificate or endorsement. In almost all areas, students exceed state averages on state competency tests.  Students who do not pass state tests are sent a personal letter from the Assistant Dean inviting them to discus remediation strategies.  The Assistant Dean also provides annual test data and consults with subject area faculty on performance patterns of students from their departments.  

Standard II: Candidates (Ensuring Competencies)
Change

Initial Programs.  In aligning exit competencies, faculty used guidelines from national learned societies, Entry-Level Standards for Michigan Teachers, and Grand Rapids Public Schools Teacher Specifications (the latter also endorsed by the 26 urban school districts represented by the Michigan Middle Cities Education Association).  Faculty from teacher assisting and student teaching are working toward better coordination of competencies from the first field experience to the second.    Rubrics for student folios are in place for elementary candidates and will be implemented for secondary candidates next year. 

Advanced Programs. Educational outcomes from the revised conceptual framework were incorporated into graduate practica evaluations.  A new thesis handbook assists students in focusing research and methodology in the thesis/project that serves as their culminating experience.  Some faculty members put information for the capstone course on their web site to facilitate student communication. 

Standard III: Faculty
Standard III: Professional Program Faculty

Standard III (A): Qualifications of Faculty 

Initial and Advanced Programs.  The unit requires tenure-track candidates to have the doctorate, relevant teaching or administrative credential, and relevant teaching or administrative experience in K-12 schools.  Positions are advertised nationally.  The unit follows tenure and promotion procedures outlined in the university’s Faculty Handbook.  

The university requires part time faculty to possess credentials or experience appropriate for the position.  The unit also requires recent experience in K-12 education and a reputation as excellent practitioners.  All part time faculty hold at least the master’s or specialist degree.  Approximately 25% from the last five years hold the doctorate.  Part time faculty form a stable cadre in many programs.  Half have taught for us at least three semesters. Fifteen have been with us over 10 years. Two have served for almost 20 years.

Students evaluate part time faculty each semester.  Results are reviewed by department heads and considered in determining reappointment.  Student satisfaction with part time faculty is high.  In annual follow-up surveys of our graduates, part time faculty were rated average or above average by approximately 80% of those responding.  

Change

Initial and Advanced Programs.  Since 1995, full time tenure-track and visiting faculty increased by 38%.  Some 52% of current full time faculty were hired since 1995, bringing an array of experience and expertise.  Ten were new or recent Ph. D.’s; eleven had extensive prior experience serving in administrative capacities as principal, superintendent, or state consultant. 

New Initiatives

A university process for training and evaluating part time faculty begins this year.  The unit already meets requirements such as regular meetings, student evaluations, and performance reviews.  New measures will include attendance by part time faculty at unit orientations and visitations to the classrooms of part time faculty. 

Rising enrollment and flat state aid have hampered the university’s three-year plan, announced in 1997, to reduce reliance on non-tenure track faculty. Unit and university leadership, however, has been able to support significant increases in faculty positions despite state funding practices that lag behind growth in student enrollment.  Although we would certainly benefit from more funding, the School of Education has been able to fill 12 tenure-track positions since 1995 and will have at least six open positions next year. Maintaining quality programs with a blend of tenure-track, visiting, clinical, contract, and part time faculty is an ongoing goal.

Standard III: Faculty
Standard III (B): Composition of Faculty 

Initial and Advanced Programs.  The unit advertises all tenure-track faculty positions in the Chronicle of Higher Education.  We have made use of Affirmative Action’s minority vita bank and post openings at national conferences, with special attention to conferences such as the National Association of Multicultural Education.  All professional positions appear in major area newspapers and in smaller publications targeted to minority communities. 
The unit has been one of the most diverse in the university.  University tenure-track faculty are 41% female, 14.5% minority.  Of 41 regular faculty counted in the 1999 AACTE report, 54% were female and 19.5% were minority. Of minority faculty in the unit, African-Americans comprised 12%, Asian 5%, and Hispanic 2%.
Change
We have met target goals set by our Office of Affirmative Action calling for more female faculty in the unit.  We will continue our efforts around racial and cultural diversity. As we seek new faculty members, we plan to maintain and possibly improve the balance of cultural and racial diversity.  Even though we have registered significant growth in new faculty, retirements among current faculty may alter the racial composition of the unit. 

Standard III (C): Assignment of Faculty 
Initial and Advanced Programs. Regular and part time university faculty teach all classes; the university does not employ graduate teaching assistants.  Standard teaching assignment for undergraduate faculty in the unit is four three-credit classes.  Graduate faculty teach three three-credit classes and have the equivalent of one course designated for research and scholarly activity.  Students are assigned to student teaching field supervisors at the ratio of 4.5 students for one course.  All faculty are expected to be active on university and unit committees.  Release time is provided for faculty serving in administrative capacities as department heads.  Every new faculty member has a faculty mentor, typically a member of the tenured faculty. 

Standard III (D): Professional Development of Faculty

Initial and Advanced Programs.  Prior to the last report year, each regular faculty member had a private office in which to work and advise—a practice expected to resume next year upon completion of new construction.  New faculty are provided with computers (Macintosh or IBM-compatible) and appropriate individual support from University Academic Computing.  Academic Computing provides numerous specialized training opportunities for faculty and staff throughout the year in computer laboratories and in faculty offices.  The university provides electronic mail and network access for faculty and staff in their homes or elsewhere off campus.  

Standard III: Faculty (Professional Development)
Change  

We will discuss funding issues more fully under Standard IV in this report.  Two additional initiatives demonstrate support and resources for faculty development.  

Initial and Advanced Programs.  In 1997, the unit developed a faculty peer review process.  Prior to that time, peer review was not part of annual review.  The new procedure was developed “bottom up” beginning in 1997 with assistance from national consultant Ray Jorgensen.  It provided a structure whereby individual faculty set professional development goals and carry them out with the support, review and recommendations of a peer group which meets at least monthly.  The peer review process forms the basis for faculty salary determination.  Begun three years ago for tenure-track faculty, the process was expanded this year to include full time visiting and contract faculty members.  

A second initiative was the formation in 1996 of the university Pew Faculty Teaching and Learning Center (FTLC).  It provides substantial grant funding for the development of innovative courses and instructional methods, has brought six national presenters to campus, and hosts two major conferences each year.  It sponsors frequent workshops on topics such as the first-year faculty experience, syllabus development, Internet instruction, critical thinking, retaining minority students, and classroom civility.  Several unit faculty participated in these professional development opportunities and provided workshops and consultation for the center.  At the beginning of winter semester, School of Education faculty will engage the topic of the scholarship of teaching in order to provide direction on the issue for a campus-wide FTLC task force.     

Standard IV: The Unit
Standard IV: The Unit for Professional Programs

Standard IV (A): Governance and Accountability

Initial and Advanced Programs.  During its relatively brief history the unit has experienced nearly constant organizational change.  In addition to carrying several different designations (program, center, institute, school), it has been housed in at least nine different locations, located in three different cities, and led by at least eight different directors or deans.  Most recently it resided in the Social Sciences Division.  When it became an autonomous unit in 1993, it was led by its first dean until that individual returned to faculty in 1996.  Since 1996 Dean Robert Hagerty has held the leadership position, first in an interim capacity, then with full appointment after a national search.

Change

Two departments were formed within the school, Teacher Education and Advanced Studies in Education, each with its own department head.  Each department determines its own curriculum recommendations, which then go to the unit’s full faculty, then to divisional and university curriculum committees.  Personnel decisions originate in the unit personnel committee, then go to full faculty, then on to divisional personnel committee.  The unit is represented on all university governance committees with but one difference from the four larger divisions: Together, the three smaller schools of Nursing, Social Work and Education send two representatives total, rather than the two representatives sent by each of the four larger divisions.  

Administratively, the unit is now served by the Dean, Assistant Dean, Director of Teacher Education, Chair of Advanced Studies, and Coordinator of Special Education.  These individuals meet twice each month to share information and coordinate activities.     

The unit now has five professional staff members.  The Assistant Dean oversees projects extending across the entire unit and also coordinates matters of external approval, accountability, and accreditation.  Coordinators of Admission and Placement, Certification, Special Projects, and Professional Development Partnerships supervise the areas indicated in their titles.  The Assistant Dean holds the doctorate; others hold master’s degrees.  One position is new this year; the others are held by individuals who have been in the unit or university for lengths of time ranging from 5 years to 12 years.  Together, they possess considerable knowledge, expertise, and institutional memory. 

The Dean participates in biweekly meetings of the University Deans’ Council.  He also meets regularly each semester in two informal executive alliances: with the Deans of Nursing and Social Work to discuss issues common to the three professional schools, and with the Vice Provost and Deans of Student Services and Continuing Education to discuss and develop grant opportunities for the unit.

Standard IV: The Unit (Governance and Accountability)
Change 

Initial Programs.  The Teacher Education Advisory Committee (TEAC) was reconfigured in 1997 to work more efficiently on issues of direct concern to student advising and program consistency.  It now consists of faculty from the arts and sciences and serves as our official cross-campus advisory body for communication with the disciplines in which our students major and minor.  Meetings are well attended and are scheduled at least once each semester and other times as needed.  School administrators and other area school personnel who had been included in the prior TEAC configuration now meet with us at the Customer Satisfaction Luncheons to communicate with us on issues of more direct concern to them.  

Initial and Advanced Programs. Communication occurs in various ways on a daily basis with cross-campus faculty and administrators on issues involving the unit and our students.  The past year was especially active and rewarding as all programs focused on NCATE continuing review and Michigan periodic review.  

New Initiatives

Initial and Advanced Programs.  As programs have grown in professional schools across the university, so has the need to represent graduate education more fully in university-wide discussions.  This year a new position was created, Dean of Graduate Studies and Grants Administration, to begin in summer 2000.   

At the beginning of this year, university governance undertook discussion of possible restructuring, including the question of moving to a bifurcated structure with the liberal arts separate from the professional schools.  If reorganization occurs, current governance of course would change significantly. 

Standard IV (B): Resources for Teaching and Scholarship
Change

Initial and Advanced Programs. Unit funding for teaching and scholarship rose from $500 per faculty member five years ago to its present level of $900 per faculty member. Beginning this year, visiting faculty and professional staff will be allocated $450 for professional development.  In addition, the unit structured a 3% salary increase system for part time faculty who teach with us for 5 years or more to reward their demonstrated loyalty to the unit.  

University Research and Development now funds up to $500 for scholarly travel in the United States, $800 for international travel.  Other university funding sources include research grants-in-aid up to $3000; summer research stipends with salary replacement; teaching circle grants up to $250; teaching development and renewal grants up to $1500; teaching initiative grants up to $5000; scholar-teacher awards of $7500, and technology enhancement awards up to $3000. 

Standard IV: The Unit
Standard IV (C): Resources for Operating
Change 

Initial and Advanced Programs.   One of the first steps taken by the Dean after his appointment was formation of a task force on unit funding levels. Chaired by the Dean of Social Work, it examined enrollment, course offerings, and funding patterns in the unit and made recommendations to the Provost.  Since 1995, budgeted funds for salaries and professional education to the unit increased by 27%.  Perhaps more significant than the 27% increase over five years, however, is the most recent increase of 15% in a single year, compared to previous average increases of 7.5% in a single year.  

This report already noted the increase in faculty.  The number of professional staff and clerical positions also increased between the 1995 AACTE report and the current year.  Two graduate assistantships were designated to assist the Dean and professional staff.  Clerical support staff increased by 33%.  The addition of five part time field placement coordinators increased field placement staff by over 70%.   

New Initiatives

Initial and Advanced Programs.  Teacher Education and the Dean’s Office moved into a new wing of Mackinac Hall in 1998.  The building contains administrative and faculty offices, conference room, advising center, computer laboratories, and general classrooms.  Even in these new surroundings, however, growth in enrollment and personnel has made for a tight fit.  Relief is expected when new buildings open on the Grand Rapids Campus next year, freeing space on the Allendale campus for initial programs and at the Eberhard Center for advanced programs. 

Future Directions

Future Directions

We have emphasized in this report growth and productive activity over the last five years.  Three major areas present themselves for consideration as we project future directions for the university and the unit. 

1. The university will experience major change as the current administration leaves and is replaced by its successors.  Furthermore, university governance is currently engaging the question of how we shall organize ourselves.  These events and discussions will touch every aspect of the university, including the School of Education’s leadership, faculty, resources, accountability, and our relationship to other units with which our faculty and students are involved.    

2. The unit will continue to experience significant change.  Some of the improvements described in this report were simple refinements; others were major undertakings.  In the next two years, the unit will engage in two major reviews, both of which will affect our future direction.  The School of Education Assessment Report will be completed next winter, identifying our goals, our assessment methods, our findings, and the effect those findings have on the design of our programs.  The following year will see our five-year Unit Self Study.  Both reviews will have implications for our students, programs, faculty, facilities, accreditation, organizational structure, and what we envision for ourselves in the future.    

3. External standards form the final major area for consideration, especially new state guidelines and NCATE 2000 standards.  Within these guidelines and standards, the unit will extend and implement its current system of collecting data on candidate performance.  It will make explicit use of the conceptual framework to guide resource and curriculum decisions.  It will give special attention to program design within graduate degree areas and possible development of curricula beyond the master’s degree. 

The most critical issue in meeting our goals is to increase the number of tenure-track faculty, along with a corresponding increase in professional staff, clerical staff, and technological resources to support rapidly expanding student enrollment, programs and service areas. Personnel recruitment goals must continue to focus on maintaining and improving faculty and staff diversity.  Student recruitment goals must focus on attracting and retaining traditional age minority students and also developing alternate models to attract and retain non-traditional minority students.  

As the fastest growing School of Education in the fastest growing university in the state, the unit must ensure program quality while negotiating the challenges posed by student and program growth.  It is essential that we engage in program review and long-range planning in order to continue the high quality programs for which we are known.  
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