University Assessment Committee

Assessment Philosophy and Policies

Philosophy for Assessment

Grand Valley State University (GVSU) is “dedicated to providing students with the highest quality undergraduate and graduate education” (GVSU Vision Statement).  This vision of quality education cannot be supported without systematically gathering evidence of student academic achievement through formal assessment.  According to the Handbook of Accreditation from The Higher Learning Commission, “[a]ssessment of student academic achievement is fundamental for all organizations that place student learning at the center of their educational endeavors” (2003, p. 3.4-2).  

Assessment is a means for focusing our collective attention, examining our assumptions, and creating a shared culture dedicated to continuously improving the quality of higher learning. Assessment requires making expectations and standards for quality explicit and public; systematically gathering evidence on how well performance matches those expectations and standards; analyzing and interpreting the evidence; and using the resulting information to document, explain, and improve performance (Thomas A. Angelo, AAHE Bulletin, April 1995, p.11).

As an institution of higher learning, we facilitate the development of our students’ knowledge, skills, and values.  Consequently, our assessment strategies should evaluate these characteristics through measurable student learning outcomes.  These strategies are driven by faculty involvement in developing the goals of the program and are shaped by reflection upon the best practices in the discipline.  Best practices may be determined by comparisons with similar programs, feedback from peers outside of GVSU, professional accreditation, and employer comment.  Further, these assessment strategies must reflect the accreditation standards of the Higher Learning Commission of the North Central Association.

…[F]aculty members, with meaningful input from students and strong support from the administration and governing board, should have the fundamental role in developing and sustaining systematic assessment of student learning.  Their assessment strategy should be informed by the organization’s mission and include explicit public statements regarding the knowledge, skills, and competencies students should possess as a result of completing course and program requirements; it also should document the values, attitudes, and behaviors faculty expect students to have developed. (The Handbook of Accreditation, 2003, p. 3.4.2).  

The implementation of these assessment strategies accomplishes more than evaluation of student academic achievement.  Assessment also can be used for program review and evaluation. The continual development of excellence in the classroom is a characteristic of the teaching culture at GVSU (Grand Valley State University Mission, Vision, and Value Statements).  Assessment can be used to guide such development and ultimately improve student learning.  Furthermore, the effectiveness of assessment to improve “…student learning relies on its integration into the organization’s processes for program review, departmental and organization planning, and unit and organizational budgeting” (The Handbook of Accreditation, 2003, p. 3.4.2).  In conclusion, the systematic and formal assessment of student learning provides the evidence to support and guide excellence in teaching, curriculum development, and achievement of program goals.

I.  Process for Assessment of Student Outcomes (Three-year)

The process of assessing student learning outcomes at GVSU assumes that these outcomes have been developed as part of the strategic planning process and that they are related to all of the student learning goals developed during that process.  Assessment should be used for both improving the quality of the student learning process as well as evaluating a program’s success in meeting its educational goals. The quality improvement aspect of assessment focuses on using the assessment process to find ways to improve student learning.  The quality assurance aspect seeks to demonstrate that student learning did occur and at what level.  As each unit develops and implements assessment strategies, it is expected that direct measures are the primary method for data collection; however, indirect measures may also be incorporated.  Direct measurement focuses on the student completing a specified task or activity directly related to curriculum objectives (e.g. student exit exam, student-created portfolio, presentations, etc.).  Indirect assessment uses a proxy measure to evaluate the student apart from a specifically created assessment instrument (e.g. graduate job performance, internships, and peer evaluations).  

Definitions

Assessment - the process of seeking, evaluating, reflecting upon data, and making changes in order to foster continuous improvement of student academic learning and achievement

Assessment plan – formal developmental process for measuring student learning outcomes including data collection and analysis procedures

Assessment report – the formal three-year report on student learning outcomes submitted to the University Assessment Committee (UAC)

Self Study – the formal six-year report to GVSU administration focusing on unit function and performance  

Program – any major course of study that results in a degree 

Emphasis – area of study within a program listed by GVSU academic records

Unit – smallest academic organization recognized by university budgeting 

Appointing officer – individual responsible for personnel and program decisions

Goal – an achievable outcome; goals are not measurable

Objective – a measurable action or outcome that will be a step in accomplishing a goal

Procedures

Each academic unit is responsible for creating, implementing, and reporting on an assessment plan designed to improve student learning in each program.  This assessment plan should also address any unique objectives of emphases within the program.  The assessment plan must be approved by the UAC and the resulting periodic reports will be submitted to the UAC every three years. The student learning outcome assessment requirement for the six-year self study will be fulfilled by the concurrent three-year assessment report.  The assessment report will go from the unit to the UAC with approval of the Dean/Appointing Officer of the unit.  The UAC will forward written comments/recommendations to the unit and the Provost who will consult with the Dean. 
The assessment plan will include:

· Schedule for periodic unit-wide faculty assessment discussions 

· Student learning goals that reflect mission and values 

· Objectives that are measurable student learning outcomes derived from goals 

· List of strategies to evaluate student learning outcomes

· Procedure for data collection and analysis 

· Anticipated use of findings, including curriculum/program revisions

The assessment report will include:

· Mission, vision, and values of the unit

· Each student learning outcome as stated in the plan, followed by its measures, and a brief summary of supporting data

· Impact of assessment on decisions about curriculum/program

· A modified assessment plan as needed

Process for Self-Study (Six-year)
The Rationale for Unit Self-Evaluation

Faculty working collectively as an academic unit should be continually evaluating their progress toward achieving their units’ goals and objectives.  For the self-evaluation process to be useful to the unit, it is imperative that it take place with the participation of the entire faculty of the unit. The ongoing self- evaluation process includes informal discussions of faculty in their units, annual narrative of the accomplishments and goals of individual faculty members, annual reports from unit heads to deans, and periodic formal reports to the GVSU administration and public at large. Such a process of self-evaluation can lead to ongoing changes and improvements, provide a framework for short-range planning for the unit, the college, and the institution, and result in improved communication among the members of a unit, between the unit and the dean, and among the units.  
The Six-Year Plan

In order to assist units in the Academic and Student Affairs Division with the self-evaluation process, GVSU calls for the submission of a self-study every six years.  The primary purpose of the self-study is to strengthen and improve the quality of the units under review through self-evaluation.  In narrative and quantitative terms the unit will focus on its function and performance.

Service Units (non-academic units)
The instructions which follow are designed for academic units; other units, such as non-teaching institutes, the library, etc., will need to make appropriate adjustments to make the evaluation meaningful.
Instructions and Schedule

The self-study, conducted in consultation with the Dean, is supported by data supplied to the unit under review from Institutional Analysis, the Dean’s office, and the Career Planning and Counseling Center, and is supplemented with the results from student surveys, graduate surveys, and the reports of outside consultants. It is expected that faculty in the unit will have reviewed the self-study. 
Documents that the unit has prepared for outside accrediting agencies are not an acceptable replacement for the self-study.  Pertinent information gathered as part of the accreditation process may be incorporated in the self-study.  Documents submitted for accreditation can be included in Section III (Appendix).

Each year the Provost will inform the appropriate Dean, the President, and the Executive Committee of the Senate about the results of the year’s evaluation process.  The appropriate Dean will then inform the unit involved.

The self-study will take place according to the following schedule:


Self-Study Year

September 15

Forms and data sent to units

May 15
Unit self-study due to appropriate Dean and College/School Curriculum Committee 

Review Year 
November 20
Unit self-study reviewed by appropriate College/School Curriculum Committee and recommendations submitted to Dean

December 15
Dean meets with unit to review self-study
January 15
Recommendations from appropriate Dean and College/School Curriculum Committee due to Provost and University Assessment Committee

March 15
Recommendations from University Assessment Committee to Provost

April 1
Provost’s report of results due to appropriate Dean

April 15
Dean’s report of results due to unit involved

SECTION I:  Narrative

In the first section, give clear and succinct descriptions of the following items, making appropriate reference to material in Sections II (Data) and III (Appendix).

A. A statement describing the methodology and process involved in the writing of the self-study.  Participation of the unit’s entire faculty is expected.
B. The unit’s past goals as articulated in the previous self-study.  Discuss the success (or failure) of their attainment and how they relate to the new unit goals as described in section C. below.
C. The unit’s goals for the next six years, in priority order, with respect to:

1. Student groups to be reached and served (e.g. majors, majors in other units, general students, non-degree students, non-traditional students, etc.).

2. The unit’s role in General Education.

3. Academic degrees offered or contemplated.

4. Programs developed and to be developed.

5. Faculty interests to be pursued and satisfied.

6. Original research efforts underway and planned.

7. Measures the unit has taken to foster a working relationship with community colleges and high schools.

8. Desired outcomes for graduates and assessment procedures (insert concurrent three-year assessment report).
D. Assessment of strengths and weaknesses of the unit
E. Evaluation of the criteria, policies, and procedures used to review faculty for contract renewal, tenure, promotion, and annual merit pay increases.
SECTION II:  Data

These data are supplied from your records and from other sources, and shall include the following in graph or table form, with appropriate interpretation.

A. A graph or table which shows total student FTEs, faculty FTEs, and student/faculty ratios for each semester of the report period.
B. A graph or table which shows the total cost per student FTE for the unit each year of the report period.
C. A graph or table which shows the average credit hour or contact hour workload of the unit for each semester of the report period.

D. A graph or table which shows the total number of enrolled majors for each semester of the report period.

E. A graph or table which shows the number of students advised by each faculty member each semester of the report period.

F. A graph or table which shows the contribution of non-tenure track faculty used in the unit’s instructional program (e.g., total number, percentage of total unit faculty, credit hours taught, etc.) for each semester of the report period.

G. A graph or table which shows the contribution of tenured/tenure track faculty used in the unit’s instructional program (e.g., total number, percentage of total unit faculty, credit hours taught, etc.) for each semester of the report period.

H. A graph or table which shows aggregate faculty service to the unit, university, community, and professional organizations for the report period.

I. A graph or table which shows aggregate faculty scholarly activity for the report period.
SECTION III:  Appendix

The Appendix shall include items listed below plus other items you wish to make a part of the self-evaluation.

A.
An up-to-date curriculum vitae for each faculty member in the unit.
B.
Teaching evaluation procedures and documents used by the unit.

C.
A list of the current two-year rotation of courses offered by the unit.  Identify any other courses offered less frequently.

D.
A sample four-year program(s) currently recommended for majors.
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