(ED 630) Curriculum Development 

 Common Course Assessment: Curriculum Problem Research

(ED 630) Curriculum Development

Common Course Assessment: Curriculum Problem Research Paper/Project

Common Course Standards 

· NBPTS Propositions #2: Teachers Know Their Subjects and How to Teach Them (Curriculum Project)

· Appreciate how knowledge is created, organized and linked.

· Have specialized knowledge in how to convey the subject.

· Generate multiple paths to knowledge.

· NBPTS Proposition #3: Teachers Are Responsible for Managing Student Learning (Curriculum Paper and Project)

· Call on multiple methods to meet goals.
· Orchestrate learning in group settings.

· Place a premium on student engagement.

· Regularly assess student progress.

· Are mindful of their principal objective.

· NBPTS Proposition #4: Teachers Think Systematically About Their Practice and Learn from Experience (Curriculum Paper and Project)

· Seek advice of others; draw on research and scholarship to improve their practice.

Directions: Students will prepare an individual research paper on a curriculum problem and identify ways to address this problem through the project selected. Note: The problem selected and studied should be something observed and that can be addressed in the classroom or district setting. Usually the project takes the shape of a 4-6 week resource unit or professional development program. 

Rubric for Curriculum Problem Research Paper/Project

	Elements

	Distinguished

(3)
	Proficient

(2)
	Progressing

(1)
	Unsatisfactory

(0)



	Problem Statement
	*The problem statement is explicitly stated.

*The clarifying statements extend an understanding of the problem and support the problem statement.

*The reader has a clear understanding of the problem.

*There is a clear and direct link between the problem statement information and the objectives of the project.
	*The problem statement is clear enough the reader has an idea of what the problem or concern is.

*The supporting statements give some further information but do not clarify the problem statement.

*The reader has some understanding of the problem.

*The connection to the project objectives is not directly linked.


	*The problem statement is not clear enough for the reader to be able to tell what the concern is.

*The statements do not help to inform or further explain the problem statement.

*The reader is still left with trying to understand the problem.

*There is no connection with the problem statement information and the project objectives.


	*The problem statement is missing.

	Importance and Rationale
	*There is a clear understanding of why this problem is important and to whom.

*There is documentation that the significance of the problem is either nationally/internationally or locally/regionally understood or explained.

*There is clear documentation that other sources have been used to make the case – ample resources are cited.

*There is a strong rationale for the worth of this study.
	*There is some understanding of why this problem is important and to whom.

*There is some evidence that the significance of the problem is seen, but here is little documentation of this.

*There is some evidence that other sources have been indicated, but more is needed.

*There is a rationale for this study, but is not strong.
	*There is a vague or no understanding of the importance of this problem.

*There may be alluding statements to the significance but there is no documentation of this.

*There is no evidence that other sources have been used to make the case for this project.

*There is little rationale for the project.
	The importance and rationale section is missing.

	Background of the Project
	*The historical, philosophical and/or theoretical background of the problem is clearly identified and described.

*The data and facts already available for this topic are included and supported with citations.
	*The historical, philosophical and/or theoretical background of the problem is stated, but not directly or clearly.

*There are statements about data and facts but they are not supported by resources.
	*The historical, philosophical and/or theoretical background of the problem is not stated – there is a general history of literacy given.

*There are no supporting data or facts about the problem.


	*The background section is missing.

	Solution
	*Clear that adequate research was used to describe multiple ways people have addressed or solved this problem to improve practice.
	*Limited research was used to describe limited ways people have addressed or solved this problem to improve practice. 
	*Little research used to describe a few ways people have addressed of solved this problem.
	*The solutions section is missing.

	Graphic Organizer
	*Clearly shows the problem to solutions and components in graphic format.
	*Shows the problem and solutions and components in graphic format, but it is difficult to understand.
	*Problem, solutions and components are stated, but not shown in graphic format.
	*The graphic organizer is missing.

	Goals and Objectives
	*The Understanding by Design template #1 is used.  

*Goals are clearly stated as curriculum standards. 
*The objectives - enduring understandings, essential questions and what students or teachers should be able to know and do are clearly stated and connected to curriculum standards.
	*The Understanding by Design template #1 is used.  

*It is difficult to tell if goals are stated as curriculum standards.  
*The objectives – enduring understandings, essential questions and what students or teachers should be able to know and do are stated and somewhat connected to the curriculum standards.
	*The Understanding by Design template #1 is used.  

*The goals are poorly stated.  

*The objectives – enduring understandings, essential questions and what students or teachers should be able to know and do are poorly stated and not connected to the curriculum standards.
	*Goals and objectives are missing.

	Assessment Plan
	*The Understanding by Design template #2 is used.  

*A performance task assessment is clearly outlined with goals that connect to the unit and/or in-service, and the role, audience, situation, product and standards for success are clearly stated.  *Other evidence for how students or teachers will be assessed is clearly described and a complete assessment plan for the unit or in-service is evident.
	*The Understanding by Design template #2 is used.  

*A performance task assessment is outlined with goals that connect to the unit and/or in-service, and the role, audience, situation, product and standards for success are stated.  *Other evidence for how students or teachers will be assessed is described and a complete assessment plan for the unit or in-service is somewhat evident.
	*The Understanding by Design template #2 is used.  

*A performance task assessment is poorly outlined with goals that connect to the unit and/or in-service, and the role, audience, situation, product and standards for success are poorly stated.  

*Other evidence for how students or teachers will be assessed is poorly described and a complete assessment plan for the unit or in-service is not evident.
	*An assessment plan is missing.

	Learning Activities
	*The Understanding by Design WHERETO template is used to clearly outline learning activities that will be included in the unit or in-service.  
*The Dimensions of Learning template is used to completely develop learning activities from Dimensions 3 and 4.  *Learning activities for the unit or in-service are developed that clearly support differentiated instruction and technology.
*Activities are keyed to goals/objectives. Activities are varied, sequential, use time effectively, are engaging, and draw on student readiness, interest, and/or learning profile.
	*The Understanding by Design WHERETO template is used to somewhat outline learning activities that will be included in the unit or in-service.  

*The Dimensions of Learning template is used to somewhat develop learning activities from Dimensions 3 and 4.  

*Learning activities for the unit or in-service are developed that somewhat support differentiated instruction and technology.
*Activities are keyed to goals/objectives. Activities developed but not always varied, sequential, engaging, or draw on student readiness, interest, and/or learning profile.
	*The Understanding by Design WHERETO template is used to clearly outline learning activities that will be included in the unit or in-service.  

*The Dimensions of Learning template is used to ineffectively develop learning activities from Dimensions 3 and 4.  

*Learning activities for the unit or in-service are developed, but poorly support differentiated instruction and technology.
* Activities are not keyed to goals/objectives. Activities not effective, engaging, and do not draw on student readiness, interest, and/or learning profile.
	*Learning activities are missing.

	References
	*At least 10 with correct APA format.
	*5-9, some incorrect APA format.
	*Fewer than 5, several errors in APA format.
	*References are missing.

	Mechanics and formatting
	*There are no mechanical

errors in the document

submitted.

*The author is able to write a coherent, well organized paper.

*APA formatting has been

correctly completed.


	*There are some mechanical

errors but the document is

readable.

*The author has a chain of thought but it sometimes

wanders between points.

*There are some APA formatting problems.


	*The document is unreadable due to

mechanical or writing errors.

*The author is unable to

make points and organize ideas so they are

understandable.

*There are numerous APA

formatting problems.


	


