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Student Baseline Data Form

Student name: ______________________ District: _____________________Date: ___________
Parent and Family Support
1. How frequently are the parents/family members of the student with ASD consulted regarding issues related to developing skills, identifying goals, and generalizing skills learned at school to the home environment?  

____ Weekly

____  1-2 times monthly

____  Quarterly

____  Once a year or less

2. How frequently do the student’s parents/family members participate in team meetings regarding the student?

____ Weekly

____  1-2 times monthly

____  Quarterly

____  Once a year or less

3. How frequently do parents/family members receive communication from special education and/or general education teachers?

____ Daily 

____ Weekly

____ 1-2 times monthly

____ Quarterly/progress reports
____ Once a year or less

4. How often are parents invited to attend trainings offered by the school system (e.g., trainings offered by EPLI trainers, consultants, etc.)

____ Always

____ Usually

____ Seldom

____ Never

5. What specific supports are offered for the student’s parents/family by the school program? (mark all that apply):

____  Trainings at the school district/county

____  Trainings outside the school district/county

____  Home visit(s)/ In-home consultation

____  Social work/ Support group services

____  Parent training offered through the school district

____  Other _____________________________________________________

Educational Strategies
1. The general education curriculum is the primary focus of instruction for the student with ASD.

____  Yes

____  No

2. How often does collaboration occur between regular education and special education to assure that appropriate accommodations and modifications are implemented for the student?

____ Daily 

____ Weekly

____ 1-2 times monthly

____ Quarterly

____ Once a year or less

3. Accommodations/modifications are provided at an appropriate level with designated responsibility for implementing the accommodations/modifications within content areas/classes.

	Content Areas/

Classes
	Accommodations/ modifications are necessary during this class/content area
	Accommodations/ modifications are  planned & provided at an appropriate level
	Person with designated responsibility for implementing accommodations/

modifications 

	Language arts
	____ Yes

___ _ No
	____ Always

____ Usually

____ Sometimes

____ Never
	_____  Gen ed teacher

_____  Spec ed teacher
_____  Paraprofessional
_____  Other: _______________

	Math
	____ Yes

___ _ No
	____ Always

____ Usually

____ Sometimes

____ Never
	_____  Gen ed teacher

_____  Spec ed teacher
_____  Paraprofessional
_____  Other: _______________

	Other content area:
	____ Yes

___ _ No
	____ Always

____ Usually

____ Sometimes

____ Never
	_____  Gen ed teacher

_____  Spec ed teacher
_____  Paraprofessional
_____  Other: _______________

	Other content area:
	____ Yes

___ _ No
	____ Always

____ Usually

____ Sometimes

____ Never
	_____  Gen ed teacher

_____  Spec ed teacher
_____  Paraprofessional
_____  Other: _______________

	Other content area:
	____ Yes

___ _ No
	____ Always

____ Usually

____ Sometimes

____ Never
	_____  Gen ed teacher

_____  Spec ed teacher
_____  Paraprofessional
_____  Other: _______________

	Other content area:
	____ Yes

___ _ No
	____ Always

____ Usually

____ Sometimes

____ Never
	_____  Gen ed teacher

_____  Spec ed teacher
_____  Paraprofessional
_____  Other: _______________


4. A system is used to determine appropriate grading based on the specific accommodations and modifications to the general education curriculum. Describe.  

5. If accommodations/modifications are provided for the student, attach an example of a grade-level curriculum accommodation or modification the student received in the past month.

Paraprofessional Support

1. For what percentage of the school day does the student with ASD receive paraprofessional support?  __________ 
Note:  if the student does NOT receive paraprofessional support, the remaining Paraprofessional Training & Support questions do not need to be completed.
2. During what percentage of the following activities does the student with ASD function independently without receiving paraprofessional support? (Note:  percentages need not add up to 100%)

____   Academic activities (general academic courses)

____   Non-academic specials (physical education, music, art, etc.)

____   Break activities involving peers (lunch, recess)

____   Transition activities (transitions in hallway, classroom transitions, etc.)
3. How frequently does the paraprofessional supporting the student with ASD receive ongoing mentoring, training and support?

____  Daily

____  Weekly

____ 1-2 times monthly
____ Quarterly
____ Annually
____ Less than annually
4. How frequently does the paraprofessional attend team meetings regarding the student?
_____ Number of team meetings that occurred (during time frame covered by form)
_____ Number of team meetings attended by the paraprofessional (during time frame covered by form)

5. During what percentage of the following activities does the paraprofessional actively promote student independence? (For example, the student is supported through visual supports, self-monitoring systems, prompt fading, or other strategies designed to reduce dependence on the paraprofessional).  ** Mark all that apply:
____   Academic activities (general academic courses)

____   Non-academic specials (physical education, music, art, etc.)

____   Break activities involving peers (lunch, recess)
____   Transition activities (transitions in the hallway, classroom transitions, etc.)

Functional Communication
1. In which environments does the student have access to and regularly use his/her communication system:

	
	All school environments (bus, lunch, recess, hallway, all classes) and the home environment
	All school environments, not at home
	A few school environments
	None or only one school environment
	Student successfully communicates in all environments

	Student has access to his/her communication system (PECS, sign language, communication board)
	
	
	
	
	

	Student regularly uses his/her communication system
	
	
	
	
	

	Student is regularly offered choices to create opportunities for communication
	
	
	
	
	


2. Of the total communication attempts made by the student with ASD during the typical school day, what percent are directed toward the following groups? (percentages must add up to 100%)


_____  %  directed toward teachers 


_____  %  directed toward aides/classroom assistants


_____  %  directed toward peers with disabilities


_____  %  directed toward typical peers 


_____  %  directed toward other groups (describe, if appropriate:   _________________)
3. In a typical school day, what percent of initiations toward the student with ASD are made by the following groups? (percentages must add up to 100%)


_____ %  made by teachers 


_____ %  made by aides/classroom assistants


_____ %  made by peers with disabilities


_____ %  made by typical peers 


_____ %  made by other groups (describe, if appropriate: ______________________)
4. Do the student’s IEP goals satisfactorily address age-appropriate, individualized communication strategies for: 



_____ initiation of communication



_____ responsiveness to communication attempts by others



_____ communication of wants, needs and emotional states (frustration/discomfort)

Visual Supports
1. Which of the following visual strategies are implemented for the student with ASD?  
	Strategy
	General Ed Classroom
	Special Ed Classroom
	Specials (art, music, gym)
	Lunch or snack
	Recess, breaks, hallways
	Is this strategy used consistently?

	Color-coding, labeling, pictures in the classroom
	
	
	
	
	
	___ Yes
___  No

	Classwide visual schedule

	
	
	
	
	
	___ Yes

___  No

	Individual visual schedule

	
	
	
	
	
	___ Yes

___  No

	Mini schedules for difficult activities; visual cues to clarify expectations
	
	
	
	
	
	___ Yes

___  No

	Transition cards/objects

	
	
	
	
	
	___ Yes

___  No

	Work/routine procedure checklists or lists

	
	
	
	
	
	___ Yes

___  No

	Social facts/scripts/stories

	
	
	
	
	
	___ Yes

___  No

	Other (Please describe):

	
	
	
	
	
	


Behavior Support
1. Does the student have a written behavior plan?  
______ Yes (** If yes, attach a copy of the student’s behavior plan to this form)
______  No

2. If yes for #1, is the behavior plan in place in all school environments?

_____  All school environments (bus, lunch, recess, hallway, all classes) and the home environment

_____  All school environments, not at home

_____  Some, but not all, school environments

_____  Behavior plan is not regularly used
3. Which of the following behavioral interventions are implemented for the student with ASD.

	Strategy
	General Ed Classroom
	Special Ed Classroom
	Specials (art, music, gym)
	Lunch or snack
	Recess, breaks, hallways
	Is this strategy used consistently?

	Antecedent or prevention strategies
	
	
	
	
	
	___ Yes

___  No

	Behavioral contracts/self-monitoring systems
	
	
	
	
	
	___ Yes

___  No

	Break cards

	
	
	
	
	
	___ Yes

___  No

	Rewards

	
	
	
	
	
	___ Yes

___  No

	Time out/removal of privileges 

	
	
	
	
	
	___ Yes

___  No

	Other:  (Please describe)

	
	
	
	
	
	___ Yes

___  No

	Other:  (Please describe)

	
	
	
	
	
	___ Yes

___  No


Peer Supports
1. During what percentage of the school day is the student with ASD in the immediate proximity of typical peers (i.e., same classroom, same playground area, same table in the cafeteria)?  ______%

2. Where does the student with ASD eat lunch?

_____  Segregated classroom/lunchroom
_____  School cafeteria at a different time from typical peers

_____  School cafeteria at a separate table from typical peers

_____  School cafeteria integrated with typical peers

3. What percentage of time does the student with ASD spend with typical peers versus adults during break activities (For example, between classes in the hallway, during classroom breaks, lunch breaks and during recess)? (Percentages must add up to 100%)

______ percent of break activity time is spent primarily with typical peers
______ percent of break activity time is spent primarily with other students with disabilities
______ percent of break activity time is spent primarily with adults

______ percent of break activity time is primarily spent alone

4. In which of the following school environments where the student with ASD is placed is there at least one peer who has received information, training and support related to the individual skills and needs of the student with ASD? (mark all that apply)
____   There are no trained, typical peers in the school environment with the student with ASD

____   There is at least one trained peer in all of the student’s academic school environments (general academic courses or content areas)

____   There is at least one trained peer in all of the student’s non-academic specials (physical education, music, art, etc.)

____   There is at least one trained peer in all of the lunch/ recess activities

____   There is at least one trained peer during all of the transition activities (transitions in the hallway, classroom transitions, etc.)

5. What extracurricular activities/clubs does the student with ASD participate in? (List all) 

_______________________________________________________________________________

Team Process
1. How often do team meetings occur where the student and his/her progress are discussed?  
____ Weekly

____  1-2 times per month

____  Quarterly

____  Annually

2. How often do team meetings result in a written action plan with appropriate completion of action plan items?  

____ Always

____ Usually

____ Seldom

____ Never

3. During team meetings for this student, do all members, including parents, teachers, administrators and paraprofessionals, work together and function as a successful team to effectively support the student with ASD?
____ Always

____ Usually

____ Seldom

____ Never
Data Collection
Adequate data is collected in the following areas:
	Content Area
	Standardized assessments or functional assessment
	Performance data/skill development
	Behavior

observation
	Social or communication observation
	Data is used for decision making and program improvement

	Language arts
	
	
	
	
	___ Yes

___  No

	Math
	
	
	
	
	___ Yes

___  No

	Other content area:
	
	
	
	
	___ Yes

___  No

	Other content area:

	
	
	
	
	___ Yes

___  No

	Other content area:
	
	
	
	
	___ Yes

___  No

	Behavior

	
	
	
	
	___ Yes

___  No
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